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Background 
 

 

The No Child Left Behind (NCLB) Act of 2001 embodies four key principles: 

Á stronger accountability for results; 

Á greater flexibility and local control for states, school districts, and schools in the use of federal funds 

Á enhanced parental choice for parents of children from disadvantaged backgrounds, and 

Á a focus on what works, emphasizing teaching methods that have been demonstrated to be effective. 

(Text of the legislation can be found at http://www.cde.ca.gov/nclb/fr/.) 

 

In May 2002, Californiaôs State Board of Education (SBE) demonstrated the stateôs commitment to the 

development of an accountability system to achieve the goals of NCLB by adopting five Performance Goals: 

 

1. All students will reach high standards, at a minimum attaining proficiency or better in reading 

and mathematics, by 2013-2014. 

 

2. All limited -English-proficient students will become proficient in English and reach high academic 

standards, at a minimum attaining proficiency or better in reading/language arts and 

mathematics. 

 

3. By 2005-2006, all students will be taught by highly qualified teachers. 

 

4. All students will be educated in learning environments that are safe, drug-free, and conducive to 

learning. 

 

5. All students will graduate from high school. 

 

In addition, 12 performance indicators linked to those goals were adopted (see Appendix A), as specified by the 

U.S. Department of Education (USDE).  Performance targets, developed for each indicator, were adopted by the 

SBE in May 2003. 

 

Collectively, NCLBôs goals, along with the performance indicators and targets, constitute Californiaôs 

framework for ESEA accountability.  This framework provides the basis for the stateôs improvement efforts, 

informing policy decisions by SBE, and implementation efforts by CDE to fully realize the system envisioned 

by NCLB.  It also provides a basis for coordination with Californiaôs Legislature and the Governorôs Office. 

 

Since 1995, California has been building an educational system consisting of five major components: 

Á rigorous academic standards 

Á standards-aligned instructional materials 

Á standards-based professional development 

Á standards-aligned assessment 

Á an accountability structure that measures school effectiveness in light of student achievement. 

As a result, California is well positioned to implement the tenets of NCLB. 

 

State and federally funded initiatives aimed at improving student achievement must complement each other and 

work in tandem in order to have the greatest impact.   In California, the state and federal consolidated 

applications, competitive grants, the state accountability system, the Categorical Program Monitoring process, 

local educational agency plans, professional development opportunities, and technical assistance all are 

moving toward a level of alignment and streamlining.  The result of this consolidation will be to provide a 
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cohesive, comprehensive, and focused effort for supporting and improving the stateôs lowest-performing 

schools and appropriate reporting mechanisms. 

 

 

Descriptions of the Consolidated Application, the Local Education Agency Plan, and the 

Categorical Program Monitoring 
 

In order to meet legislative requirements for specific state and federal programs and funding, California 

currently employs four major processes: the Consolidated State Application, the Local Educational Agency 

Plan, the school-level Single Plan for Student Achievement, and Categorical Program Monitoring.  California 

is moving toward more closely coordinating and streamlining these processes to eliminate redundancies 

and make them less labor intensive for LEAôs, while continuing to fulfill all requirements outlined in 

state and federal law.  

 

Below is a brief description of the ways in which these various processes currently are used in California.  

 

The Consolidated Application (ConApp) 

 

The Consolidated Application is the fiscal mechanism used by the California Department of Education 

to distribute categorical funds from various state and federal programs to county offices, school districts, 

and charter schools throughout California.  Annually, in June, each LEA submits Part I of the 

Consolidated Application to document participation in these programs and provide assurances that the 

district will comply with the legal requirements of each program.  Program entitlements are determined 

by formulas contained in the laws that created the programs. 

 

Part II of the Consolidated Application is submitted in the fall of each year; it contains the district 

entitlements for each funded program.  Out of each state and federal program entitlement, districts 

allocate funds for indirect costs of administration, for programs operated by the district office, and for 

programs operated at schools. 

 

The Single Plan for Student Achievement (School Plan) 

 

State law requires that school-level plans for programs funded through the Consolidated Application be 

consolidated in a Single Plan for Student Achievement (Education Code Section 64001), developed by 

schoolsite councils with the advice of any applicable school advisory committees.  LEAôs allocate 

NCLB funds to schools through the Consolidated Application for Title I, Part A, Title III (Limited 

English Proficient), and Title V (Innovative Programs/Parental Choice).  LEAôs may elect to allocate 

other funds to schools for inclusion in school plans.  The content of the school plan includes school 

goals, activities, and expenditures for improving the academic performance of students to the proficient 

level and above.  The plan delineates the actions that are required for program implementation and 

serves as the school's guide in evaluating progress toward meeting the goals. 

 

The Local Educational Agency Plan (LEA Plan) 

 

The approval of a Local Educational Agency Plan by the local school board and State Board of 

Education is a requirement for receiving federal funding subgrants for NCLB programs.  The LEA Plan 

includes specific descriptions and assurances as outlined in the provisions included in NCLB.  In 

essence, LEA Plans describe the actions that LEAs will take to ensure that they meet certain 
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programmatic requirements, including student academic services designed to increase student 

achievement and performance, coordination of services, needs assessments, consultations, school 

choice, supplemental services, services to homeless students, and others as required.  In addition, LEA 

Plans summarize assessment data, school goals and activities from the Single Plans for Student 

Achievement developed by the LEAôs schools. 

 

Categorical Program Monitoring (CPM) 

 

State and federal law require CDE to monitor the implementation of categorical programs operated by 

local educational agencies.  This state-level oversight is accomplished in part by conducting on-site 

reviews of eighteen such programs implemented by local schools and districts.  Categorical Program 

Monitoring is conducted for each district once every four years by state staff and local administrators 

trained to review one or more of these programs.  The purpose of the review is to verify compliance 

with requirements of each categorical program, and to ensure that program funds are spent to increase 

student achievement and performance. 

 

 

Development Process for the LEA Plan 
 

LEAs must develop a single, coordinated, and comprehensive Plan that describes the educational services for all 

students that can be used to guide implementation of federal and state-funded programs, the allocation of 

resources, and reporting requirements. The development of such a plan involves a continuous cycle of 

assessment, parent and community involvement, planning, implementation, monitoring, and evaluation. The 

duration of the Plan should be five years. The Plan should be periodically reviewed and updated as needed, but 

at least once each year.  

 

In developing the Plan, the LEA will review its demographics, test results, performance, and resources. Given 

that the majority of such information is readily available in the School Accountability Report Card (SARC), the 

Standardized Testing and Reporting (STAR) performance results, the Academic Performance Index (API) 

results, and other data sources, the LEA will find the data easy to access via the Internet. (See Appendix B for 

links to each of the web sites containing student and staff demographic information, SARC, STAR, and API 

data.) The LEA is expected to gather and review its own information from these resources and use it to 

inform the planning process. 
 

The LEA Plan can serve as a summary of all existing state and federal programs and establish a focus for 

raising the academic performance of all student groups to achieve state academic standards.  In the context of 

this plan, improvements in instruction, professional development, course offerings, and counseling and 

prevention programs are means of achieving specific academic and support services goals for all groups of 

students, including identified under-performing student groups.  Federal law requires that school site 

administrators, teachers and parents from the LEA  (which includes direct-funded charter schools) must 

be consulted in the planning, development, and revision of the LEA Plan. 

 

The LEA Plan can be completed using the following recommended steps for plan development. 

 

Step One: Measure the Effectiveness of Current Improvement Strategies 

 

Analyze Student Performance 

Conduct a comprehensive data analysis of student achievement, including multiple measures of student 

performance. Identify all relevant assessments and apply thoughtful analyses of current educational practices to 
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establish benchmarks aimed at raising academic performance for all students, especially identified student 

groups. 

 

Tables of data for your schools and district are available online:  

¶ API Reports -  http://www.cde.ca.gov/ta/ac/ap 

¶ Standardized Testing and Reporting (STAR) data -  http://www.cde.ca.gov/ta/tg/sr  

¶ LEA Accountability Reports of Annual Measurable Achievement Objectives (AMAOs) for English 

learners -  http://www.cde.ca.gov/sp/el/t3/acct.asp 

¶ AYP Reports ï http://www.cde.ca.gov/ta/ac/ay  

 

Analyze Current Educational Practices, Professional Development, Staffing, and Parental Involvement  

 

Identify, review, and analyze data and related information on factors such as educational practices, parent and 

community involvement, professional development, support services, and resources that have an impact on 

student learning.   

 

Over the past several years, CDE has developed several self-assessment tools that schools and districts can use 

to evaluate these factors and others needed to support academic student achievement:  

¶ The Academic Program Survey (APS) ï school-level survey of status of implementation of the nine 

essential program components 

¶ District Assistance Survey (DAS) ï district-level survey of status of implementation of nine essential 

program components 

¶ Least Restrictive Environment Assessment ï to examine educational practices for students with 

disabilities 

¶ English Learner Subgroup Self Assessment (ELSSA) ï to improve outcomes for English Learners  

These tools can be found in the Virtual Library on the CDE web site at 

http://www.cde.ca.gov/ta/lp/vl/improvtools.asp. 

 

(See Part II, Needs Assessment, for further details.) 

 

Step Two: Seek Input from Staff, Advisory Committees, and Community Members 
 

Seek the input of teachers, administrators, councils, committees, and community members (e.g., school site 

council; school health council; committees for Limited English Proficient, state compensatory education, gifted 

and talented education, special education, etc.) The most effective plans are those supported by the entire LEA 

community.  The integration of existing program plans, such as Immediate Intervention/Underperforming 

Schools Program, High Priority Schools Grant Program, Alternative Education Programs, Focus on Learning: 

Secondary School Accreditation, and others does not eliminate any program requirements.  The combined 

process must include the requirements of every program involved. 

 

Step Three: Develop or Revise Performance Goals 

 

Using the five NCLB performance goals and indicators (see Appendix A), develop local performance targets 

that are: a) derived from school and student subgroup performance data and analysis of related, scientifically 

based educational practices; b) attainable in the period specified in this Plan and consistent with statewide 

targets for all students and subgroups; c) specific to the participants (i.e., students, teachers, administrators, 

paraprofessionals); and d) measurable. 

 

http://www.cde.ca.gov/ta/ac/ap
http://www.cde.ca.gov/ta/tg/sr
http://www.cde.ca.gov/sp/el/t3/acct.asp
http://www.cde.ca.gov/ta/ac/ay
http://www.cde.ca.gov/ta/lp/vl/improvtools.asp
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Step Four: Revise Improvement Strategies and Expenditures 

 

For district -operated programs, identify the participants, expected performance gains, and means of evaluating 

gains.  Indicate specific improvements and practical monitoring of their implementation and effectiveness.  For 

school-operated programs, summarize those same elements from approved Single Plans for Student 

Achievement. 

 

Identify available resources. Aside from fiscal resources available through federal and state funding, 

programmatic resources are available on the CDE Web site at http://www.cde.ca.gov.  The Consolidated 

Application provides funding for district -operated programs (including reservations from Title I for various 

purposes, Title II, Title IV, and Tobacco-Use Prevention) as well as for school-operated programs (including 

Title I, Parts A and D, Title III, Title V, School Improvement, Economic Impact Aid, and 10
th
 Grade 

Counseling). 

http://www.cde.ca.gov/
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Step Five: Local Governing Board Approval 

 

The LEA Plan must be approved by the local governing board prior to submittal to CDE.  Ensure that all 

required signatures are affixed.  All subsequent amendments should be approved by the local governing board 

and kept on file with the original LEA Plan. 

 

Step Six: Monitor Implementation 

 

To verify achievement of performance targets, monitor areas such as: a) assignment and training of highly 

qualified staff; b) identification of participants; c) implementation of services; d) provision of materials and 

equipment; e) initial and ongoing assessment of performance; and f) progress made toward establishing a safe 

learning environment. 

 

The analysis of data (student, school-wide, support services, professional development) is part of the ongoing 

program monitoring and evaluation.  When results are not as expected, it may be helpful to consider the 

following: a) How are performance targets and activities based on student performance and factual assessment 

of current educational practice? b) How educationally sound is the plan to help reach the targets? c) How timely 

and effectively is the plan being implemented? d) If the plan has not been implemented as written, what were 

the obstacles to implementation?  

 

You may use the checklist on the next page to indicate planning steps as they are completed. 
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PLANNING CHECKLIST  

FOR LEA PLAN DEVELOPMENT  

(Optional) 
 

 

V  

 

LEA Plan ï Comprehensive Planning Process Steps 

 

      

 

    X 

 

 

1. Measure effectiveness of current improvement strategies 

 

 

 

 

    X 

 

 

2. Seek input from staff, advisory committees, and community members. 

 

 

 

 

    X 

 

 

3. Develop or revise performance goals 

 

 

 

 

    X 

 

 

 

4.   Revise improvement strategies and expenditures 

 

 

 

 

    X 
Feb 17, 

2009 

 

 

5. Local governing board approval 

 

 

 

 

   X 

 

 

6. Monitor Implementation 
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FEDERAL AND STATE PROGRAMS CHECKLIST  
 

Check (ã) all applicable programs operated by the LEA. In the ñotherò category, list any additional 

programs that are reflected in this Plan. 
 

 

Federal Programs State Programs 

 

X 
Title I, Part A  X EIA ï State Compensatory Education 

 

 
Title I, Part B, Even Start X EIA ï Limited English Proficient 

 

 
Title I, Part C, Migrant Education  State Migrant Education 

 

 
Title I, Part D, Neglected/Delinquent X School Improvement 

 

 

Title II, Part A, Subpart 2, Improving 

Teacher Quality 
 Child Development Programs 

 

X 

 

Title II, Part D, Enhancing Education Through 

Technology 
 Educational Equity 

X 

 
Title III, Limited English Proficient  X Gifted and Talented Education 

X Title III, Immigrants  Gifted and Talented Education 

X 
Title IV, Part A, Safe and Drug-Free Schools 

and Communities 
X Tobacco Use Prevention Education (Prop 99) 

X 
Title V, Part A, Innovative Programs ï 

Parental Choice 
 

Immediate Intervention/ Under performing 

Schools Program 

 

 
Adult Education  

School Safety and Violence Prevention Act 

(AB1113, AB 658) 

 

 
Career Technical Education  Tenth Grade Counseling 

 

 
McKinney-Vento Homeless Education  Healthy Start 

 

X 
IDEA, Special Education  

Dropout Prevention and Recovery Act: School 

Based Pupil Motivation and Maintenance 

Program (SB 65) 

X 

 
21

st
 Century Community Learning Centers  Other (describe): 

 

 
Other (describe):  Other (describe): 

 

 
Other (describe):  Other (describe): 
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DISTRICT BUDGET FOR FEDERAL PROGRAMS  
 

Please complete the following table with information for your district. 

 
 

Programs 

Prior Year 

District 

Carryovers 

Current Year 

District 

Entitlements 

Current Year 

Direct Services  

to Students  

at School  

Sites  ($) 

Current Year 

Direct Services  

to Students  

at School  

Sites  (%) 

 

Title I, Part A 
$187,637 $515,887 After set asides 

$359,109 
85% 

51% + 34% 
set asides 

 
 

Title I, Part B, Even Start 
N/A    

 

Title I, Part C, Migrant Education 
N/A  

 

  

 

Title I, Part D, Neglected/Delinquent 
    

 

Title II Part A, Subpart 2, Improving 

Teacher Quality 

$22,187 $104,335 $122,942 97% 

 

Title II, Part D, Enhancing Education 

Through Technology 

$6,636 $5,543 $22,942 97% 

 

Title III, Limited English Proficient 
$88,285 $114,000 Coordinated @ 

district level 

$198,240 

89% 

 

Title III, Immigrants 
$9,963 $15,865 25,312 98% 

 

Title IV, Part A, Safe and Drug-free 

Schools and Communities 

$2,428 $8,337 $10,765 100% 

 

Title V, Part A, Innovative Programs ï 

Parental Choice 

$3,145 0 $3,145 100% 

 

Adult Education 
N/A    

 

Career Technical Education 
N/A 

 

 

 

  

 

McKinney-Vento Homeless Education 
N/A  

 

  

 

IDEA, Special Education 
N/A    

 

21
st
 Century Community Learning 

Centers 

N/A    

TOTAL  $420,281 $763,967 $731,111 94.85% 
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DISTRICT  BUDGET FOR STATE PROGRAMS  
 

Please complete the following table with information for your district. 

 
 

Categories 

Prior Year 

District 

Carryovers 

Current Year 

District 

Entitlements 

Current Year 

Direct Services  

to Students  

at School  

Sites  ($) 

Current Year 

Direct Services  

to Students  

at School  

Sites  (%) 

 

EIA ï State Compensatory Education 
$27,308 $291,115 $318,423 49% 

 

EIA ï Limited English Proficient 
$27,308 $273,179 $300,484 46% 

Total 95% 
 

State Migrant Education 
N/A  

 

  

 

School and Library Improvement Block 

Grant 

$181,846 $180,319 $351,916 97% 

 

Child Development Programs 
N/A    

 

Educational Equity 
N/A    

 

Gifted and Talented Education 
$52,038 $14,360 $66,398 100% 

 

Tobacco Use Prevention Education ï 

(Prop. 99) 

$1,816 $2,429 $4,245 100% 

 

High Priority Schools Grant Program 

(HPSG) 

N/A    

 

School Safety and Violence Prevention 

Act (AB 1113) 

N/A    

 

Tenth Grade Counseling 
N/A  

 

  

 

Healthy Start 
N/A  

 

  

 

Dropout Prevention and Recovery Act: 

School-based Pupil Motivation and 

Maintenance Program (SB 65) 

 

N/A 

   

Other (describe) 

 

 

    

TOTAL  $290,313 $761,402 $1,041,466 98% 
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Part II  

The Plan 
 

 

Needs Assessments 

Academic Achievement  

Professional Development and Hiring 

School Safety 

 

 

Descriptions ï District Planning 

 

 

District Profile 

 

 

Local Measures of Student Performance 

 

 

Performance Goal 1 

 

 

Performance Goal 2 

 

 

Performance Goal 3 

 

 

Performance Goal 4 

 

 

Performance Goal 5 

 

 

Additional Mandatory Title I Descriptions 
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Needs Assessment 
 

The passage of NCLB imposes a number of significant new requirements on LEAs as 

conditions for funding provided at the state and local levels.  Among these are reporting 

requirements designed to facilitate accountability for improving student academic 

performance, teacher quality, and school safety.  As such, a needs assessment to determine 

strengths and weaknesses in these areas must be conducted.  

In determining specific areas of need to be addressed in the Plan, the LEA should review 

its demographics, test results, and resources.  The majority of such information is readily 

available on the LEAôs School Accountability Report Card (SARC), the Standardized Testing 

and Reporting (STAR) performance results, the California English Language Development Test 

(CELDT) results, the Academic Performance Index (API) results, CBEDS, DataQuest, and other 

data sources.  This data is easily accessible via the Internet (see Appendix B for links to each of 

the Web sites that contain student and staff demographic information, SARC, STAR, CELDT, 

and API data).  The LEA is expected to gather and review its own information from these 

resources to determine strengths and needs and to shape the planning process. 

Academic Performance 

The needs assessment should include a focus on the academic areas highlighted in Californiaôs 

Performance Goals 1, 2, 3, and 5 (see Appendix A for a full listing of all of Californiaôs 

Performance Goals and Indicators), including: 

o Statewide standards, assessment, and accountability 

o Local assessments and accountability 

o Coordination and integration of federal and state educational programs 

o The LEA academic assessment plan 

Teacher Quality 

Another component of the needs assessment should examine local needs for professional 

development and hiring. LEA teachers and administrators should participate in this process to 

identify activities that will provide: 

o teachers with the subject matter knowledge and teaching skills to provide all students the 

opportunity to meet challenging state academic achievement standards, and 

o principals the instructional leadership skills to help teachers provide all students the 

opportunity to meet the stateôs academic achievement standards.  

School Safety and Prevention 

The LEA needs assessment also focuses on Performance Goal 4 (see Appendix A).  It is based 

on an evaluation of objective data regarding the incidence of violence, alcohol, tobacco, and 

other illegal drug use in the elementary and secondary schools and the communities to be served.  

It includes the objective analysis of the current conditions and consequences regarding violence, 

alcohol, tobacco, and other illegal drug use, including delinquency and serious discipline 

problems, among students who attend such schools (including private school students who 

participate in the drug and violence prevention program). This analysis is based on ongoing local 

assessment or evaluation activities (Sec. 4115 (a)(1)(A). Californiaôs Healthy Kids Survey may 

also provide useful information in this area.  The Survey is available at 

http://www.wested.org/pub//chks_survey.html.  

http://www.wested.org/pub/docs/chks_survey.html
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Descriptions ï District Planning 
 

Once local strengths and needs are identified as a result of examining and evaluating current 

district-level data, specific descriptions can be written of how program goals will be 

implemented to improve student academic achievement. On the pages that follow, the LEA 

will provide descriptions and information about how it plans to address the requirements 

of NCLB based upon results of the needs assessment. Collectively, these descriptions, along 

with the Assurances in Part III of this document, comprise the LEA Plan. 
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District Profile 
 

In the space below, please provide a brief narrative description of your district. Include your 

districtôs vision/mission statement and any additional information about the make-up of your 

district, including grade levels and demographics of students served, in order to provide 

background and a rationale for the descriptions included in the LEA Plan. 

 

Bellevue Union Elementary District: 

Bellevue Union School District is located in the southwest area of Santa Rosa and serves about 1760 

elementary students (K-6).   The district has four elementary schools.  In the past two years, Bellevue has 

opened a new school, hired a new superintendent, and hired new principals for all schools.  This change 

in district leadership has brought a new spirit of collaboration and a greater focus on student achievement 

than ever before.   

 

Bellevue students are some of the most culturally, economically, and linguistically diverse in Sonoma 

County. During the 07/08 school year, 70% of the 1,708 students served were designated as English 

Language Learners.  Eighty-seven percent of the students were identified as eligible for free/reduced 

lunch.  The major language groups include Spanish at 63% while Lao and Vietnamese speakers each 

make up two percent of the population. The first language of most EL students is Spanish. The EL 

population also includes small numbers of speakers of many Asian and African languages.  

 

The district certificated staff includes a total of 102  teachers including 4 resource specialist teachers, 

three special day class teachers, 11 FTE School-Base Coordinated/Title I teachers, our superintendent, 

four principals, one director of curriculum and a student services coordinator. Our support staff includes a 

part-time school nurse (1 day a week at each school), 1 part-time counselor and counseling interns from 

the University of San Francisco/Sonoma, classroom instructional aides, bilingual aides, and supervision 

aides. The district also receives the services of a psychologist two days a week and a part-time speech 

therapist at each site. 

 

All  four schools are targeted assistance schools and all participate in the state and federal programs 

outlined in the consolidated application. The district has adopted the state standards for math, language 

arts, English Language Development, social studies and science. In addition, grade level teams with the 

assistance of the SoCAT (Sonoma County Office of Education Assistance Team) have reviewed the state 

standards and have identified essential standards that all students must know. These standards will assist 

teachers in focusing their instructional program. The district has also adopted state recommended, 

standards-based materials for math, language arts, social studies and science. The implementation of the 

core, standards-based curriculum is the responsibility of the administrators and the teaching staff. The 

staff works in grade level and across grade level teams in order to articulate and implement key concepts 

and skills at each grade level. For the past three years areas of focus have included developing and 

implementing a district-wide assessment program, implementing a new standard-based math program, 

updating technology, training for our staff, and a positive learning climate. The staff at each site meets 

weekly to make improvements and revisions in our programs to better meet the needs of all students. 

District grade level teams also have the opportunity to meet together three times a year to align 

instructional programs, develop common assessments and discuss the implementation of district adopted 

common instructional practices. 

 

In order to implement an effective and successful academic program for all students, the staff has the 

opportunity to participate in a variety of staff development activities. Staff development is based on staff 
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need and is supported by administration through weekly collaboration days (2 hrs. a week), three state 

buy-back days and additional training made possible through, three district mentors and a variety of 

coaching opportunities including participation in lesson study. Our staff development program is based on 

the philosophy that meaningful staff development takes place over time. The Bellevue District coaching 

model is based on theory; planning, demonstration, practice, reflection , feedbacka follow-up is needed. 

Through this model, teachers are given time and actively encouraged to participate in critical dialogue, 

quiet reflection, testing practices and trying new approaches. Our present teacher training program has as 

its focus the implementation of a standards-based math program, strategies to assist EL learners, data 

analysis, using data to inform instruction, and differentiated instruction. In addition, there are 

opportunities for teachers to attend professional development institutes and other county sponsored 

workshops.  

 

Back to School Nights are held to familiarize parents with grade level standards. Each school in the 

district has the opportunity to provide parent workshops, in both English and Spanish, on curricular areas 

and parenting skills. Family math and family literacy nights are examples of such programs. ESL classes 

are available, on site, sponsored by Santa Rosa Junior College and parents also have the opportunity to 

attend on-site GED classes in Spanish. 

 

The Student Success Teams play a major role in determining program modifications or recommendations 

and in referring students to intervention programs or possible special education placement. The Special 

Day Class and Resource Specialist programs follow guidelines as determined by the SELPA as to the 

number of students to be served by each program. Services provided for students with special needs 

enable them to be successful learners and support their participation in the regular classroom. The 

services include programs for the average, the English Language Learner, the struggling student, gifted 

and talented students and special needs students. As a part of our special programs we also offer 

counseling services and speech therapy. Placement of students into special programs is accomplished by 

initial screening using formal and informal diagnostic testing. All teachers may refer a student to our 

Student Success Teams for informal assessment and assistance in planning intervention strategies for 

students who are experiencing difficulty learning. The progress of all students in our Title I programs are 

monitored and students are referred to the SST if adequate yearly progress is not achieved.  

 

The District works in partnership with several community agencies, including Community Action 

Partnerships of Sonoma County (CAP), Santa Rosa Junior College, Sonoma State University, the YMCA, 

the Santa Rosa Parks and Recreation Department, and other local businesses through the Junior 

Achievement Program. Each school also has a School Site Council, District Advisory Committee, GATE 

Advisory Committees, English Language Advisory Committees and the District English Learner 

Advisory Committee, along with active PTAôs which raise money to support special activities, including 

homework club, field trips, money for classroom use and school-wide projects. Our student councils, life 

lab, and after-school sports programs allow for a wide-range of student participation. 

 

The Bellevue School District has a vision of continued excellence in meeting the needs of the students it 

serves academically, emotionally, socially, and physically in a very positive and safe school environment. 

There is a firm belief by district administrators and some staff that all students can learn and that it is the 

districts responsibility to ensure educational success for all students.  

 

Mission 

The heart of our mission at Bellevue School District is to develop in our children a strong sense of who 

they are and who they can become. We foster the development of academic and social skills to enable all 

students to meet the challenges of the 21
st
 century. 
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Vision 

The vision of our district community is to provide a safe, clean environment that supports, cares 

for and respects all of its members. People are valued for their diversity and recognized for doing their 

best. There is a spirit of cooperation and on-going communication among all its members. 

Expectations and standards are high for students, staff and the entire district community. The staff 

is well-trained, enthusiastic, nurturing, and works cooperatively to achieve the goals of the Bellevue 

School District.  

A clearly articulated and integrated curriculum that is exciting and challenging is delivered to all 

students. The entire district community is committed to supporting the development of the complete 

child, inspiring them to use effective interpersonal skills and to have a lifelong love for learning. Clear-cut 

goals foster creativity, initiative and high academic achievement for all students.  

 

District Philosophy 

We Believe in the right of every human being to develop the essential qualities of body, mind and spirit 

according to his/her potential. These include the powers to learn, to think, to feel, to create, and to relate 

in constructive ways to other human beings and the environment as a whole. 

We Believe that each human being develops within a changing social structure, and we recognize that 

society and individuals interact, each affecting the needs and responses of the other. 

We Believe that the needs and problems of people will not be met or solved by leaders and technology 

alone, but, rather by the concerted, thoughtful, cooperative effort of a great many citizens. 

We Believe that the school must share with the home and the community the responsibility for preparing 

each child to cope with the economic, political, and social responsibilities of adult life. In order for a 

person any contribution to himself or society, it is essential for him/her to develop an identity and a 

feeling of self-worth, as well as a command of basic skills. 

Therefore, We Believe that school personnel, facilities, and materials must be organized to make it 

possible for children to succeed in school: to learn, to think and to relate to others in ways that are 

worthwhile to them, as well as, to their parents and teachers. In this way they can carry with them, to their 

adult lives, the faith and skills in those processes they must use to improve their lives and those of their 

fellow citizens. 

 

District Goals: The Bellevue Districtôs Governing Board and Superintendent have established the 

following goals for the 2008 ï 2009 school year. 

 

Goal 1:  The Bellevue Union School Districtôs instructional practice meets the academic needs of   

  all students. 

Benchmarks:  

o English Language Development (ELD) instruction is  provided to each student based on 

their current English language proficiency level. Students in all grades are regrouped in 

order to target ELD instructional to proficiency levels. 

o A district-wide math assessment system is implemented during 2008-2009 that is grade 

level specific and targets the districtôs Priority Standards. 

o A district-wide language arts assessment system is developed during 2008-2009 that is 

grade level specific and targets the districtôs Priority Standards. Students are regularly re-

grouped in the regular education classrooms in order to receive targeted instruction based 

on identified academic deficiencies. Specialist teachers are used to support and assist in 

providing this focused instruction 
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Goal 2: The Bellevue Union School District advances broad-based community support and 

commitment to our schools, students, employees and programs.  

Benchmarks:  

Ǐ A district-wide committee is formed to promote the passage of the facility bond election. 

This committee conducts a variety of activities to promote the passage of the bond 

measure including calling potential voters and walking the district. 

o The 2
nd

 Annual South Santa Rosa Health and Wellness Festival is successful in 

promoting the district to the general community and provides an opportunity for our 

families to be connected to important regional services. 

o The web sites for the district and for the individual schools are redesigned to become a 

valuable resource for our greater community. For example, the web sites will provide 

access to current district and school calendars, provide telephone numbers and email 

addresses, and  improve access to district forms. 

 

Goal 3: The Bellevue Union School District values the contributions of employees and has 

systems in place to ensure employees are part of the decisions making processes. 

Benchmarks: 

o A survey will be created and provided to all employees to provide feedback as to the 

perceived performance of the administrative team pertaining to the implementation of 

district-wide goals such as developing collaboration, strengthening professional 

development and focusing instructional practice. 

o The implementation of weekly Professional Learning Communities (PLC) meetings will 

improve collaboration among teachers, resulting in measurable increases in student 

achievement. This benchmark is tied to the Administrative Team goals. 

o District-wide committees meet on a regular basis. Te structure of each committee 

facilitates broad participation and includes mechanisms for broader communication. 

o The district newsletter is expanded to provide access for employees beyond that of the 

administrative team. 

 

Goal 4: The Bellevue Union School Districtôs fiscal resources are managed in a prudent manner 

that maximizes educational opportunities for students and retains valued employees. 

Benchmarks: 

o The district meets its financial obligations through-out the year and receives a positive 

certification a both the 1
st
 and 2

nd
 interim reporting periods. 

o School sites and departments are given greater opportunity to manage and allocate 

site/department specific budgets. 

o Categorical program budget beginning in 2009-10 are developed based on each yearôs 

allocations, removing the district from relying on carry over funds to meet its obligations. 

 

Goal 5: The Bellevue Union School Districtôs facilities meet the functional demands of our 

comprehensive educational and community organizations. 

Benchmarks: 

o A facilities bond election is held in November 2008 and is approved by the votes. 

o Facility projects under the bond program are prioritized and placed on a timeline for 

completion. 

o The bond program is implemented during the 2008-09 school year resulting in 

construction projects beginning during the summer of 2009. 
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District Programs: 

Class sizes in the district are certainly within the acceptable range. The average class size for kindergarten 

through second grade is under 20 students. The average class size for grades three through six is 28. 

There are often one ï two combination classes involving two grade levels in the same class. Instructional 

aides support classroom instructional programs.  

 

The district has provided up-to-date standards based curriculum for all students in all classrooms. A 

standards-based language arts and math programs, grades K-6, along with a standards-based science and 

social studies programs in grades K-6 have been adopted and are currently being implemented in the 

district. Teachers receive training in curriculum and instruction on a regular basis. Language Arts, Math, 

Science, Social Studies, and standards for English Language Learner have been adopted. District grade 

level teams have narrowed the instructional focus by identifying essential standards. The district 

assessment committee has aligned the essential standards across grade levels.  Student performance is 

assessed through multiple measures and end of year benchmarks are in the review process for language 

arts, math and writing. The assessment committee, with input from grade level teachers, will have 

developed a comprehensive, systematic assessment system based on the essential standards by the end of 

the school year. 

 

Each school site has a computer lab and library. A full time library aide and a part-time computer tech 

work directly with students. In recent years the library collection has been significantly improved. The 

PTA helps to manage school Book Fairs. The librarian collaborates with teachers to augment the 

classroom program with library, and to purchase new fiction, non-fiction, and Spanish book selection for 

the library. However, some classes visit the library and the computer lab during core instructional time. 

Each classroom has a multimedia station and uses it on an on-going basis to enhance student learning in a 

variety of ways. All classrooms have internet drops. 

 

The district is well known for its supportive learning environment. Each school is clean and well 

maintained by the staff, students and custodians. Guests often comment on the cleanliness of the schools. 

One school is only two years old, one ten years old and the other two were modernized during the 1990ôs.  

 

Each school site has a positive discipline plan. The suspension rate and the rate of incidents of fighting 

are low. No significant patterns are seen in discipline records that would require attention. However, it 

would be useful to increase counseling resources and, perhaps, to increase a school-wide approach to 

conflict resolution that might lower minor incidents of conflict and increase attention to time on task.  

 

Attendance runs at about 95%. A small number of students account for an inordinate number of absences. 

This is another indication that increased counseling resources, along with swift action through SARB, 

would be beneficial. Each school serves an extremely diverse population. Approximately 62% of our 

students are English learners, 6% are students with special needs, and 5% participate in our GATE 

program. About 840 students participate in district intervention programs. The district has about a 20% 

mobility rate, a range of poverty levels from 96% at Kawana School to 72% at Meadow View.  

 

This Local Educational Agency Plan reflects the beliefs in and the need for students in our district to 

engage in a comprehensive program that is standards-based, well articulated and coordinates all available 

resources within the school and community to meet the varied and diverse academic, physical, social and 

emotional needs of all students. The staff at each school conducts on-going student assessments each 

trimester, and uses the results of the multiple assessments to plan, change and/or modify instruction. The 

STAR assessment is administered at the end of each year and provides comprehensive information to 

parents and staff. Staff and parent needs are assessed through surveys, questionnaires, and discussions at 
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staff meetings, council meetings, PTA meetings and other community meetings. Students are also given 

the opportunity to voice their needs, concerns or suggestions through student council meetings and 

student surveys. This information provided each site and the district with information on the effectiveness 

of our curricular programs and the areas of focus for staff development, parent education workshops and 

student services.  

 

The following statements characterize educational practices in this district and are the result of input from 

Leadership Teams, School Site Councils,  English Learner Advisory Committees and the District English 

Learner Advisory Committee: 

  

1. Alignment of curriculum, instruction, and materials to content and performance standards: 

Bellevue Union Elementary District is implementing the Houghton Mifflin math series and the Houghton 

Mifflin Language Arts program for grades K-6 The district has also adopted, purchased and is 

implementing Mac Mil lian science and social students text and supplemental materials for all grades 

levels. The district has Staff members use the district/state content standards to set yearly goals, 

improvement targets, benchmarks, and to plan instruction. The district is using Highpoint to support 

English Learners. The ELL standards are used as a scaffold to reach English Language Arts standards. 

The district has a process in place to review new texts. A two and one-half hour block (Grades K-3) and a 

two hour block (Grades 4-6) is allocated for Language Arts each day and one hour for math. Additional 

time for language arts will be explored. There is a need to determine the extent to which instruction is 

focused on grade level standards at this time.  

 

2. Availability of standards-based instructional materials appropriate to all student groups: 

Present materials in Language Arts are generally sufficient. All students have access to standards-based 

math materials. Santilliana ELD program is available for addressing the needs of EL learners. However, 

there is some question about the use this program for meeting the needs of EL students close to re-

designation. Many fail to be re-designated only because of their inability to meet the writing requirement, 

or because of skill deficiencies in higher level academic English.  

 

3. Alignment of staff development to standards, assessed student performance, professional needs: 

A review process is used to assess the status of instructional programs in meeting the needs of all students 

through the analysis of assessment data, classroom observations and staff input of professional 

development needs. Grade level teams meet each trimester to review data, to examine student work and to 

review grade level goals and instructional strategies. The Title II and Title I funds, along with other 

professional development funds are used to provide professional development activities aligned with the 

analysis of student assessment data, district goals, activities outlined  in The Single Plan for Student 

Achievement, the DAIT plan and teacher surveys. The Sonoma County Office of Education/Sonoma 

State University Math Project, the SOCAT and a part-time district math coach provides professional 

development in math Teachers engage in Lesson Study and the SAM assessment is used to determine 

student mastery of each math grade level standard. District teachers have provided professional 

development for their fellow teacher in Write from the Beginning, ELLA strategies for English Learners, 

and Thinking Maps.. All staff training is coordinated by the district Professional Development Committee 

and the District Curriculum Director.  

 

4. Services provided by the regular program to enable under-performing students to meet standards: 

Under-performing students are those students who are scoring basic, below basic and far below basic in 

reading/language arts and math on the California Standards Test. Each classroom teacher provides daily 

instruction in both these curricular areas. Some flexible grouping is used for reading instruction to better 

meet the needs of under-performing students. However, there is still a range of abilities within each small 

group. Math instruction is usually whole class with follow-up activities, allowing the teacher time to 
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provide individual or small group instruction for struggling students. The district provides funds to 

support intervention programs at each site. The district supports a curriculum coordinator who is 

responsible for student assessment, intervention programs and staff development. The district provides 

class-size reduction in grades K-3. District funds provide a part-time computer lab technician and a full 

time library/media technician. Special Education Resource Teachers provides service to 84 identified 

students and two Special Day Class Teachers serve about 36 students. A .8 FTE speech therapist, a .2 

FTE psychologist, a part-time nurse and counselor complete our district special education support staff. 

Regular education students who are at risk are supported by a full compliment of Title I, EIA, and SIP 

staff as described above. Summer school funds provide supplemental instruction to identified students for 

fours weeks each summer. Migrant Education and School Readiness Grant funds augment the services 

provided to students during the summer. The focus of the summer school program is to support students 

to reach grade level standards in reading, math and English language development.    

 

5.  Services provided by categorical funds to enable under-performing students to meet standards: 

At the beginning of the school year and at each trimester, teachers rank students in reading and math 

based on the results of student multiple measures. Students not meeting grade level standards are placed 

in an appropriate intervention program in order to support each student in meeting grade level standards 

by the end of the school year. All English Language Learners are also given achievement targets based on 

their CELDT level, the number of years they have attend school in the United States, their district 

multiple measure scores and their STAR results. This is called the Academic Success Index (ASI). EL 

Learners not making adequate yearly progress are placed in appropriate intervention programs.  

 

EIA/SCE funding provides support staff positions at each site focused on proofing service to English 

Language Learners. Title I funding provides additional support to struggling students at each site at a 

level determined by the School Site Council. Funding for services is based on the need of the school 

according to our poverty index. GATE students attend after-school enrichment classes provided by 

several GATE teachers.  

 

6.Use of state and local assessments to modify and improve student achievement. 

As the school year begins all teachers examine data from the STAR program and district multiple 

measures. Areas of strengths and weakness are examined and areas of curricular focus are established. 

Measurable goals to improve student achievement are established for each grade level. At the end of each 

trimester, teachers meet to review student progress in terms of the established goals. Depending on the 

results of trimester reviews, classroom programs are modified, students may be regrouped, and new goals 

are set. The following assessments are used to measure student progress: 

Kindergarten:   DRA, letter identification, concepts about print, phonemic awareness, phonics,  

   writing sample and district math assessment. 

First ï Second Grades: DRA, phonics, word list, phonemic awareness, writing sample and district math  

   Assessment for first grade and the SAM math assessment for grade 2. 

Third ï Sixth Grades: QRI accuracy, comprehension and fluency tests, writing sample and SAM math 

   Assessment 

Kinder-Sixth Grades Pre/post math assessments administered every six to eight weeks at the 

completion of each math pathway.  
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7.  Number and percentage of teachers in academic areas experiencing low student performance: 

All teachers have students who do not meet grade level standards in their classrooms.  Seventy percent of 

our students are English Language Learners and between1000-1200 students are eligible to participate in 

our Title I program.  

  

8.  Family, school, district, and community resources available to assist these students: 

The chart below outlines some of the many intervention services provided to struggling students in the 

Bellevue District: 

 

 Service Location Service Provider Personnel Resources Timeline 

Parent-Child 

Interactions 

Partners in Print, 

Library , Literacy & 

nights 

Bellevue, Kawana,  

Meadow View 

Taylor Mt. Schools, 

Sonoma County 

Library. 

 

Title I 

Title III,  

CBET 

Teachers 

Family Advocates 

Childcare Providers 

September 

- June 

Tutorial Assistance  Schools and home 

visits 

 SSU Project 

SCHOLARS 

COOL School 

Teachers,  Principals and  

AmeriCorps Mentors 

On-going 

Transition to 

Kindergarten 

Program 

Meadow View, 

Bellevue, Kawana 

Taylor Mt. 

School Readiness Principals, School 

Readiness Grant Staff 

On-goiing 

After-school Programs Three school sites Cool School 

Healthy Start, 

21
st
 Century 

Director, Teachers, 

Family Advocates, 

parents, principals, SSU 

AmeriCorps 

School-

year 

District Day Care for  

K-6 gr. 

One school sites District Principals, care staff School-

year 

Adult Basic Education 

Adult ESL classes 

Kawana, Meadow 

View Schools/  SR 

Junior College 

CBET, Title III, 

ELAP  

Teachers, Childcare 

workers, AmeriCorps  

September 

- July 

Family Math Nights Schools District Math Coach, Teachers 

Principals 

On-going 

GED Classes Kawana & 

Meadow View,  

S.R.JC 

SR JC, Title III Teachers, childcare 

workers 

School 

year 

Child Development 

Classes (Spanish) 

Santa Rosa Junior 

College 

S.R. Junior 

College  

Teachers, childcare School 

year 

Home Visits Bi-monthly, visits.  School Readiness 

Grant 

Family Advocates August - 

July 

In addition the PTA provides a number of services that support all students including low performances 

such as enrichment programs; art, music, homework clubs and new equipment. Businesses in the 

community provide support that benefits all students including low performing students by donating 

goods and materials that enhance classrooms and school-wide events which are free for everyone.  

 

Additional Information regarding Bellevue District Program needs, limitations and strengths are outlined 

in the needs assessment portion of this plan. 
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Local Measures of Student Performance  

(other than State-level assessments)  
 

Per NCLB Section 1112 regarding Local Educational Agency Plans, each LEA must provide the 

following descriptions in its Plan: 

 

A description of high-quality student academic assessments, if any, that are in addition to 

the academic assessments described in the State Plan under section 1111(b) (3), that the 

local educational agency and schools served under this part will use to: 

 

a) determine the success of students in meeting the State student academic achievement 

standards and provide information to teachers, parents, and students on the progress being 

made toward meeting student academic achievement standards; 

b) assist in diagnosis, teaching, and learning in the classroom in ways that best enable low-

achieving students to meet State student achievement academic standards and do well in 

the local curriculum; 

c) determine what revisions are needed to projects under this part so that such children meet 

the State student academic achievement standards; and 

d) identify effectively students who may be at risk for reading failure or who are having 

difficulty reading, through the use of screening, diagnostic, and classroom-based 

instructional reading assessments. 

 

If the LEA uses such assessments in addition to State Academic assessments, please provide a 

succinct description below, and indicate grade levels and students served with such assessments. 

 

Also, please describe any other indicators that will be used in addition to the academic indicators 

described in Section 1111 for the uses described in that Section. 

Bellevue District Comprehensive Plan and Assessment: 
The Director of Curriculum/Consolidated Programs with input from the School Site Councils, faculty, 

support program staff, and administrators, maintains an up to date comprehensive plan that is reviewed 

and approved annual. This plan integrates our site Single Plans for Student Achievement, the School 

Accountability Report Cards, multiple measures reports, and annual program reports into one, 

coordinated, comprehensive and integrated document that address all aspects of the district and its 

programs.  

 

Assessment of Student Performance Using Multiple Measures: 

The Bellevue School District uses multiple measures to assess our studentsô learning and progress and the 

effectiveness of our programs. All of the class work, projects, group work, and homework coupled with 

district assessments in reading, writing, math, and state tests comprise the districtôs comprehensive 

system. Collecting and analyzing multiple sources of student performance data allows the staff to assess 

the progress of our students and programs, and to pinpoint areas in need of attention. As a result, the 

district has developed support programs for students with special attention given to struggling learners. 

The tables and narrative below offer a snapshot of student and performance on some of the reported 

measures. Teachers and administrators analyze multiple data sources to determine student progress and 

program effectiveness. The district has started collecting and analyzing student data. Overtime, multi-year  

data helps to determine trends and the sustainability of results. Information gleamed from the data allows 

the staff to make adjustments to our programs to better serve our students. 
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District Assessments and How Assessments Are Utilized in the Bellevue District:  

The following assessments are used to measure student progress: 

Teachers give the district formally assess student three times each year. 

Kindergarten:   DRA, letter identification, concepts about print, phonemic awareness, phonics,  

   writing sample and district math assessment. 

First ï Second Grades: DRA, phonics, word list, phonemic awareness, writing sample and district math  

   Assessment for first grade and the SAM math assessment for grade 2. 

Third ï Sixth Grades: QRI accuracy, comprehension and fluency tests, writing sample and SAM math 

   Assessment 

Kinder-Sixth Grades Pre/post math assessments administered every six to eight weeks at the 

completion of each math pathway.  

 

District assessments are used to track the end of the year progress of each K-6 grade student and the 

assessment is information is provided a studentôs new classroom teacher in August. The spring 

assessments are reviewed by each teacher and used for initial placement of students in appropriate work 

groups. This assessment information is also used by the intervention team, teachers, or Student Success 

Teams to assign students to intervention programs. The end of year assessment scores give teachers 

information for determining report cards grades. Parents also receive the results of the state testing as 

soon as results are released to the district. The progress of El Learners is assessed through multiple 

measures. The Academic Success Index also tracks the yearly progress of students according to their 

CELDT scores and years in school, two additional, but very important factors. Sixth grade students are 

also given a 7
th
 grade placement test in writing and math which helps determine their appropriate 

placement in middle school classes. The teachers and principals have determined the scores on district 

assessments that indicate meeting, not meeting or exceeding grade level standards. 

 

Along with trimester summative assessment student progress s assessed every six to eight weeks using 

language arts theme skills test and pre/post math tests based on mathematical pathways established 

around essential standards that all students need to master. The EduSoft data system is used to correct, 

report and track results of language arts and math standards using the district benchmark tests. Teachers 

review standards reports during professional learning community grade level team meetings with an eye 

on student strengths and struggles. Based on assessment results teachers plan lessons, discuss 

implementation strategies, and determine intervention needs.  

 

The district goal is for schools to make a gain of 5% each year on district multiple measures. The 

following chart shows a 5 year comparison based on the percentage of student meeting district grade level 

standards combined with state STAR results. Bellevue Students did not make the 5% goal for the 2007-

2008 school year. Students continue to score higher in mathematics than they do in language arts. 

 

Language 

Arts 

2003-2004 2004-2005 2005-2006 2006-2007 2007-2008 

All Students 52 51 68 57 57 

Math      

All Students 54 62 63 61 65 
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State Measures of Student Performance: 

The following chart shows the percentage of district students scoring in each proficient level. Proficient is 

considered grade level by the State of California: 

 

Californ ia Math Performance Standards ï STAR 2008 

 

Student Group Percent 

Far Below 

Basic 

Percent 

Below Basic 

Percent 

Basic 

Percent 

Proficient 

Percent 

Advanced 

 

All Students 4.6% 25.5% 31.9% 24.6% 13.4% 

English Learners 3.6% 27.6% 30.8% 17.6% 10.4% 

 

California L anguage Arts Performance Standards ï STAR 2008 

 

Student 

Group 

Percent 

Far Below 

Basic 

Percent Below 

Basic 

Percent 

Basic 

Percent 

Proficient 

Percent 

Advanced 

 

All Students 14.6% 21.6% 36.9% 22.6% 4.3% 

English 

Learners 

15.2% 23.2% 38.8% 19.6% 3.2% 

 

The state utilizes a ranking system to compare schools called the API, Academic Performance Indicator. 

The State started calculating the API in 1999. The 1999 API established a baseline and was designed to 

report the academic performance and, in subsequently years, the progress of schools. The first API was 

based solely on the prior springôs State test scores for grades 2 -11. Based on these scores, the API was 

developed to compare schools, to determine those that are considered to be achieving and underachieving, 

and to offer each school a ñgrowth targetò for the next year. The API scale ranges from 200 ï 1000. 

Individual students do not receive an API, but student scores are combined to produce the school API. 

The State has set 800 as the API target score that schools should strive to meet. In addition to the API, the 

State gives schools a ranking. The raking gives schools a number between 1 (lowest) and 10 (highest) for 

achievement and a number also between 1 (low comparatively) and 10 (high comparatively) for how the 

school compares to schools that are similar demographically.  

  

Academic Performance Index (API): 

Three schools in the Bellevue District have participated in the Statewide Performance Assessment 

Program since 1999. The fourth school, Taylor Mountain, is a new school and has one year of test scores. 

 

Bellevue met their growth target on the Academic Performance Index (API) with an increase of 31 points 

from a base of 671 to 702 for the 2007-2008 school year.  In addition, Bellevue met API for all subgroups 

including Hispanic/Latino (25 point growth), socioeconomically disadvantaged (6 point increase) and 

English Learners (22 point increase).  

 

Kawana School did not meet its school-wide growth target on the Academic Performance Index (API). 

Scores decreased 6 points from a base of 638 to 632. In addition, Kawana did not meet API for any of 

their significant subgroup including English Learners (1 point decrease from the previous year), 

Hispanic/Latino (1 point decrease), or socioeconomically disadvantaged (3 point increase, but growth 

target was for a 9 point increase). 
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Meadow View School did not meet their growth target on the Academic Performance Index (API). There 

was no growth. The base score of 740 stayed the same at 740. Meadow View also did not meet API for 

the socioeconomically disadvantaged sub-group. The score for this subgroup decreased by 7 points from a 

base of 728 to a score of 721.However, the Hispanic/Latino subgroup met their growth target of 6 points 

with an increase of 7 points from a base of 714 to 721 and the English Learner subgroup met their growth 

target of 5 points with an increase of 8 point.  

.    
Annual Yearly Progress (AYP): 
Bellevue did meet its participation requirements in both math and language arts and the proficiency rate in 

Mathematics. Bellevue did meet the proficiency rate for the following subgroups: African-American, 

Hispanic/Latino and Socioeconomically Disadvantaged. However, Bellevue School did not meet AYP in 

the area of language arts. Bellevue did not meet the proficiency rate for English Language Learners in the 

area of language arts. Even though Bellevue did meet AYP last year, Bellevue did not meet AYP for two 

consecutive years.  Therefore, Bellevue is currently in year two program improvement. 

  
Like Bellevue, Kawana did meet its participation requirements in both math and language arts. 

However, Kawana did not meet the proficiency rate in either Language Arts or Mathematics.    Kawana 

School did not meet AYP in the areas of language art and mathematics. Kawana has not met AYP in 

language arts for five consecutive years school-wide and did not meet the proficiency rate in language arts 

for the following subgroups: African-American, Hispanic/Latino and Socioeconomically Disadvantaged. 

Therefore, Kawana is currently in year three program improvement. 

 

Like Bellevue and Kawana, Meadow View met its participation requirements in both math and language 

arts. And, in addition, Meadow View met the proficiency rate in Mathematics including all subgroups. 

However, Meadow View did not meet the proficiency rate in Language Arts and did not meet the 

proficiency rate for the subgroups: English Learners, Hispanic/Latino, and Socioeconomically 

Disadvantaged. Meadow View School did not meet AYP in the area of language arts. Meadow View did 

not meet AYP for two consecutive years. Therefore, Meadow View School is currently in year two 

program improvement. 

 

Overall, the Bellevue District is currently in year three program improvement. The district also has not 

made its annual measurable objectives and is currently in Title III year four program improvement. The 

district annual measurable objectives read as follows: 

 

Title III Annual Measurable Objectives:  

AMO 1:   The district met AMO 1: Percent of Students Making Annual Progress in   

  Learning English: 53.3% met target of 52% 

AMO 2:  The district met AMO 2: Percent of Students Attaining English     

  Proficiency on CELDT: 36.7% met target of 31.4% 

AMO 3:  The district did not meet AMO 3: Adequate Yearly Progress for English    

  Learner Subgroup at the LEA level: The district did not meet percent    

  proficient or above in language arts. The district did meet the percent    

  proficient or above in mathematics. 
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Met All AYP 
Criteria? 

2002 2003 204 2005 2006 2007 2008 Met ELA Participation 
Rate                                                        

in 2008? 
Yes 

Met MATH 
Participation Rate                                          

in 2008? 
Yes 

 
Baseline Yes No No No No No Yes 

Annual 
Measurable 
Objectives                                               

(AMOs) 

% ELA Proficient ELA AMO Met? 

2002 
ELA 

2003 
ELA 

2004 
ELA 

2005 
ELA 

2006 
ELA 

2007 
ELA 

2008 
ELA 

2002 
ELA 

2003 
ELA 

2004 
ELA 

2005 
ELA 

2006                                          
ELA 

2007 
ELA 

2008 ELA 

AMO Target 13.6 13.6 13.6 24.4 24.4 24.4 35.2   

Schoolwide 16.7 20.3 19.3 27.1 26.4 24.7 26.7 A Yes Yes Yes Yes Yes No 

African American 17.6 18.1 17.6 22.6 26.2 29.4 45.5 N/A N/A N/A -- -- -- -- 

Asian 22.4 36.0 25.4 50.9 41.5 43.6 40.5 N/A N/A N/A -- -- -- -- 

Hispanic 11.9 14.9 15.8 22.0 22.3 20.5 23.3 B Yes Yes No No No No 

White 25.8 29.7 27.2 36.8 37.1 39.2 39.4 A Yes Yes Yes Yes Yes Yes 

Socioeconomically 
Disadvantaged 13.1 16.6 16.9 23.3 24.1 23.5 25.2 B Yes Yes No No No No 

English Learners 12.5 15.4 15.5 20.6 22.7 21.3 23.1 B Yes Yes No No No No 

Students with 
Disabilities 4.3 15.2 6.5 10.8 8.9 10.4 15.6 B Yes No No No No No 

 

 

While students in the district have made steady growth over the last nine years, the subgroups of ELL, 

Hispanic, Socially Economic Disadvantaged, and Special Education students have scored below the 

yearly AYP targets in English Language Arts.  Students across the district and in all subgroups have 

consistently met AYP targets in Math.  Many of the students are identified in three of the subgroups: 

ELL, Hispanic, and SED.    

 

Analysis of Student Performance and Assessments: 

Students at each of the four schools are scoring higher on district multiple measures and more students are 

meeting district standards than are scoring at grade level on the CST. While most students, district-wide 

are making slight progress each year, the rate of growth is not fast enough to meet federal requirements. 

The district needs to review its implementation strategies and to research ñbest practicesò in order to 

accelerate the academic achievement of district students. 

 

In addition, in response to program improvement and Title III requirements the district contracted with a 

DAIT team from the Sonoma County Office of Education (SoCAT), who assisted the district in 

conducting a comprehensive review of all instructional programs during the 2008 ï 2009 school year. The 

following outlines the methodology, participants, and the tools used to assess the programs and level of 

program implementation in the Bellevue District. Based on the findings outlined in the needs assessments 

the DAIT team, in collaboration with the District Leadership Team, detailed program  improvement 

recommendation  that are outlined in the LEA plan goals. 

Annual 
Measurable 
Objectives                                               

(AMOs) 

% MATH Proficient MATH AMO Met? 

2002 
MATH 

2003 
MATH 

2004 
MATH 

2005 
MATH 

2006 
MATH 

2007 
MATH 

2008 
MATH 

2002 
MATH 

2003 
MATH 

2004 
MATH 

2005 
MATH 

2006 
MATH 

2007 
MATH 

2008 MATH 

AMO Target 16.0 16.0 16.0 26.5 26.5 26.5 37.0   

Schoolwide 19.6 30.3 30.1 38.6 41.5 38.7 39.5 A Yes Yes Yes Yes Yes Yes 

African American 13.7 29.5 23.5 22.6 28.6 41.2 54.5 N/A N/A N/A -- -- -- -- 

Asian 28.8 42.6 52.7 72.7 77.4 69.2 61.9 N/A N/A N/A -- -- -- -- 

Hispanic 15.8 26.9 26.8 33.7 40.1 36.1 37.6 B Yes Yes Yes Yes Yes Yes 

White 25.7 35.8 34.3 45.0 40.2 44.3 43.4 A Yes Yes Yes Yes Yes Yes 

Socioeconomically 
Disadvantaged 18.0 28.0 28.1 35.2 39.9 36.7 38.0 A Yes Yes Yes Yes Yes Yes 

English Learners 16.0 26.5 28.3 34.0 42.0 37.8 39.1 A Yes Yes Yes Yes Yes Yes 

Students with 
Disabilities 8.1 22.5 6.5 18.0 18.0 12.2 22.2 B Yes No Yes Yes Yes Yes 
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Methodology  

The Sonoma County Office of Education Achievement Team (SoCat), who serves as the District 

Intervention and Assistance Team (DAIT) for the Bellevue Union School District, .conducted a thorough 

needs assessment from December, 2008 ï February, 2009.  The SoCat team is comprised of members that 

have expertise in the seven areas of the DAIT blueprint. The SoCat team also serves as SAIT providers 

for two of the schools in the Bellevue District and has been working with the district in a variety of 

support capacities for the past seven years.  In conducting the needs assessment, SoCat team members 

accessed a variety of evidence collection tools.  The underlying metodology was an attempt to triangulate 

and verify findings with a minimum of three pieces of evidence from the three areas of data collection.  

The areas of collection include, student data, document review, and instructional practices data.  Methods 

included interviews, observations, survey, document review, and focus groups.   

 

Who Participated? 

SoCat Team members including: 

 

Member Role  Area of Expertise 

Jane Escobedo Lead  Governance,  

Don Russell Member Professional Development 

Gail Wright Member Professional Development 

Peggy Buzanski Member Curriculum: Language Arts 

Lynn Fitzpatirct Member Curriculum: Language Arts 

Josh Deis Member Curriculum: Mathematics 

Patty Dineen Member ELL 

Rick Phelan Member Data System and Monitoring 

Gloria Eelkema Member Fiscal Resources 

Jeff Heller Member Human Resources 

Karen Arter Member Parent and Community 
 

Bellevue Union District Team Members including, 

 

Member  Role 

Tony Roehrick Superintendent 

Paula Sutherland Director of Curriculum 

Deborah Mills Board member 

Yvonne Kennedy Board member 

Jesse Escobedo Principal, Kawana Elementary School 

John Eberly Principal, Bellevue Elementary School 

Elizabeth Sesmic-Oelanic Principal, Taylor Mountain School 

Terri Palladino Principal, Meadow View School 

Leadership Team teachers Various schools and grade levels 

Joan Boyce Bellevue Education Association 
 

Tools used across seven areas, when administrated? 

The SoCat team collected evidence of implementation in all seven areas of the DAIT blueprint. These 

areas include, student data, document review, and instructional practices data. 

An overview of evidence collected is included in Chart 1.   
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Chart 1 
Curriculum 

Alignment 

Governance Fiscal Human 

Resources 

Curriculum 

Alignment 

Professional 

Development 

Data Systems and  

Student 

Monitoring  

Parent/ 

Community 

Student 

Data 

Review 

Review current 

LEA plan for 

alignment to 

nine EPC 

Review fiscal 

policies and 

expenditures for 

alignment with 9 

EPCôs and 

achievement 

goals 

Review 

certificated/ 

classified 

bargaining 

agreements 

Review 3 year 

student data 

trends in ELA, 

math, ELD 

Review 

professional 

development 

records 

including AB 

466/472 

completion 

Check for match 

between ARIES 

and EduSoft 

Review 

family/parent 

involvement 

attendance 

records 

 Interview 

board 

members, 

superintendent, 

curriculum 

director, 

leadership 

teams 

  Conduct Full 

day Classroom 

Instructional 

Tours to verify 

alignment to 

EPCôs and 

standards 

based 

instruction 

Review 

professional 

development 

records for 

alignment to 

research-based 

practices 

Review data for 

screening, 

intervention 

monitoring 

Interview 

select parents 

 

Review parent 

survey results 

Instructiona

l Practices 

Review 

Review school 

site schedules, 

student 

groupings, 

teacher 

assignments 

for alignment 

to student 

needs in ELA, 

math, ELD, 

Special Ed. 

Interview Fiscal 

Services 

Manager  

Review teacher 

placement, 

credentialing to 

align with EPC 

4 

Collect APS, 

ELSSA, DAS, 

LRE data from 

selected school 

sites, 

stakeholders 

Conduct 

instructional 

tours to verify 

target 

professional 

development 

practice 

transfer to 

classroom 

practice 

Review district 

procedures and 

protocols for data 

review 

Review SSC, 

ELAC, 

DELAC 

minutes for 

parent 

involvement in 

decision 

making 

 Review 

budgeting and 

allocation 

calendars, 

policies, and 

protocols  

 Review 

Governance 

structure, board 

policies 

aligned to 

DAIT 

standards 

Review sample 

teacher 

instructional 

plans to verify 

standards-

based best 

practices and 

differentiation 

Review 

collaboration 

records 

Edusoft frequency 

of use by teacher 

Review Special 

Education 

Parent Survey 

reults 

Document 

Review 

Review any 

district/school 

survey results 

from staff 

surveys 

Review 

budgeting and 

allocation 

calendars, 

policies, and 

protocols 

 

Review 

certificated/class

ified bargaining 

agreements 

Review district 

recruitment, 

retention, 

selection 

policies 

Collect and 

align student 

work samples 

to grade level 

essential 

standards 

 

Review IEP for 

standards 

aligned goals 

Review 

professional 

development 

plans, , LEA, 

SPSA as 

aligned with 9 

EPCôs and 

research based 

practices 

Review records of 

professional 

development 

focused on Edusoft 

use to analyze 

student 

achievement 

Review parent 

communication 

files, 

procedures, 

protocols for 

timely, two-

way 

communication 

Rubrics were established to systematize the review of various types of evidence and members of the team 

identified major evidence trends, preliminary findings, and recommendations.  Preliminary findings and 

recommendations were shared with administrators and school staffs to collect feedback and further verify 

implementation. SoCat met with the Bellevue District/School Leadership Team (DSLT) to finalize the 

findings and recommendations and to collaboratively develop the action plan for implementation. The 

plan was reviewed by the District Steering Committee and was sent to each school site to be reviewed and 

modified by staff, each School Site Council (SSC), English Leaner Advisory Committee (ELAC) and the 

District English Learner Advisory Committee (DELAC). 
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Collection on Information 
The first step was to determine of program implementation and its impact on student achievement. Using 

tools designed by the California Department of Education, as well as those designed by SCOE, student 

achievement data was collected  and  disaggregated by school, grade level, subgroups, and content area.  

In addition, the English Learner Subgroup Self-Assessment (ELSSA) was  completed by the District 

English Learner Committee and the Least Resistive Environment (LRE) was completed by the District 

Intervention Committee in order to gain a deeper insight into programs  implemented for these two 

special populations.   

 

The next layer of data collection looked at the implementation of the current language arts, math, and 

ELD programs. Teachers at school sites completed the Academic Program Survey and the District 

Leadership did the same for the District Academic Program Survey. The DAIT team reviewed the results 

to gain information regarding the nine Essential Program Components. In addition each classroom in the 

district was visited by members of the DAIT and the instructional program observed using evidence 

collection tools developed by the SoCAT or DAIT. This information was aggregated across the district. 

Finally, a document review of district policies, lesson plans,  school schedules, attendance rates, fiscal 

policies and procedures was conducted. Evidence from the various data sources was reviewed and sorted 

to identify areas of high need and high leverage actions. After conducting a comprehensive review of 

student achievement data, instructional practices and district, school and classroom documents the 

SoCAT/DAIT have established the following findings: 

 

Curriculum, Instruction and Assessment: 
The district has made progress toward prioritizing and protecting instructional time in ELA, math and 

ELD. Evidence includes:  

Ä Observed  established classroom routines and procedures in many classrooms 

Ä Lesson plans reveal that classrooms participate in activities such as library, assemblies, and pull 

out occurs during core time 

Ä Observed some coordination of specialists with classroom teachers to support core instruction 

Ä Must do and may do lists were posted in many classrooms 

Ä A range of student engagement was observed to be in the 50% to 90% range.  

Ä Substitute teachers are required for a range of reasons, ie:professional development, use of comp 

time 

Ä Approximately 50% of Instructional assistants were observed actively involved in teaching and 

learning in a variety of ways including monitoring student work, providing instructional support, 

and working one/one. 

 

Findings: 

1.     Curriculum, Instruction, a nd Assessment ï Refining Practice: 

The district has made a major investment in identifying and providing professional development in the 

implementation of several instructional practices across the district.  All teachers have been trained in 

ELLA, Thinking Maps, Write from the Beginning, and SB 472.  Evidence includes: 

Ä Professional development in target instructional strategies is visible in all classrooms 

Ä ELLA engagement strategies were used across grade levels and schools.  

Ä Student engagement was observed to occur in the range from 50% to 90%. 

Ä Classroom observation determined that vocabulary instruction was inconsistent across the district 

Ä Thinking maps usage  by teachers was consistently observed; however, student usage as a 

learning tool was significantly less.    

Ä There was ample evidence that many students are using strategies from WFTB 

Ä It was noted that many students complete independent work incorrectly 
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Ä Teachers identify differentiated instructional strategies during PLC, but there is little evidence 

that there is data-based reflection on their impact. 

Ä Coaches logs indicate that they provide some support to teachers in the implementation of the 

strategies with the focus on classroom planning, significantly less in actual classroom 

observation, model lesson demonstration, and coaching. 

 

2. Professional Development: 
Ä The District has made substantial progress in the identification of essential standards and the 

district-wide implementation of effective instructional strategies that support student achievement 

of the essential knowledge and skills as described in these standards.  

Ä While a focus on a clearly aligned standards curriculum is in the process of being developed, 

there is inconsistent implementation across the district.  For example, students are sometimes 

aware of the objectives of a lesson, but few can explain why they are completing a specific task.   

 

3. Data Systems and Student Progress Monitoring: 

The district has made progress toward the implementation of a district-wide, well articulated 

system for assessing and monitoring student progress. 

Evidence includes:  

Ä Summative assessments in math are under development 

Ä Summative assessments in RLA and math are administered and scored  

Ä Staff comments, observations, and document review indicate that summative assessments in RLA 

and Mathematics are inconsistently administered, scored, and analyzed although 61 of 71 teachers 

indicate that they use data to guide instruction and 49 of 72 teachers indicate that Data Team 

Meetings have been effective 

Ä While formative/benchmark assessments are administrated, the cycle of inquiry loop is often not 

completed at the action and monitoring stages with 2/4 schools reporting to have SMART goals 

regularly identified on school PLC data forms. Additionally, it was reported that approximately 

ten percent of grade level teams revisit the SMART goals on a regular basis.   

Ä Students are sometimes grouped based on assessed needs  and student work is sometimes 

differentiated based on identified . 

 

4. Governance: 
Ä The Bellevue District has stable leadership at the Board of Education level.  One new board 

member was elected to a four-year term in November 2008.   

Ä The Superintendent/Board has developed a set of goals, including interim benchmarks that 

address instructional practice, community relations, employee involvement in decision-making, 

fiscal resources, and facilities. 

Ä Three principals were hired in July 2007.   The fourth principal was hired in July 2006.  

Previously, there were three principals in three years at two of the schools. 

Ä There are board policies in place that address the seven areas of the DAIT needs assessment, 

including policies that address the need of high priority students 

Ä The district has a LEA Plan and Addendum in place and has been updated annually and is used to 

focus instructional improvement work. 

Ä Individual school plans sometimes align with the district LEA Plan and Addendum. 

Ä The Board has adopted an English Language Learner Master Plan and board policies that 

provides direction for identification, placement, instruction, and re-designation of English 

Learners.  

Ä The Board has adopted a plan that guides the identification, placement and instruction of Title 1 

students. 
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5. Human Resources: 

Ä 100% of district teachers meet HQT for both state and federal requirements 

Ä There are Board policies and administrative procedures to ensure that potential hires are 

evaluated and properly certified for HQT compliance before being employed, There is a 

process and established timeline for ensuring that non-HQT become HQT as soon as 

possible.  

Ä Current employee contracts are in place.  

Ä Title 1 comparability studies for 2007/08 reveal that there is parity among the staff at all Title 

1 schools 

Ä There is a plan in place for 100% of teachers to complete SB 472 in the newly adopted 

mathematics program by December 2009.  A preliminary plan is in place for all teachers to 

complete SB 472 when the RLA program is adopted. Currently all veteran teachers have 

completed AB 466 in Mathematics and approximately 80% have completed in RLA.  Newly 

hired teachers have attended a three-day workshop focused full implementation of the 

currently adopted RLA and Mathematics programs.  There is on-going support provided by 

district mentors. 

Ä Bellevue teacher and administrator salaries are below the state average. 

Ä The district participates in the county-wide BTSA support program and has hired three 

mentors for new teachers 

Ä The Bellevue Education Association contract includes a provision for teacher collaboration 

time and method 

Ä There are two RLA and one math coach available to support veteran teachers.  

Ä The district is currently revising the teacher evaluation process to align with the California 

Standards for the Teaching Profession 

Ä The district provides a variety of high quality professional development that is research-

based.  There is inconsistent implementation across the district.  

 

6. Fiscal Resources: 
Ä The district had a positive budget certification from Sonoma County Office of Education in 

April 2008 and an approved budget for 08-09. The district has planned for declining revenue 

due to the state budget crisis. 

Ä The district has established a new process for allocating and planning for use of funds at the 

school sites connected to the SPSA and district LEA Plan.  

Ä Principals meet the district CFO on a regular basis to review and monitor the use of funds  

Ä A review of the 2007-08 Consolidated Application, Part II, budget indicates that the district is 

making good use of all categorical funds and consistently aligns use of funds with the 

legislative intent of plans and programs. 

 

7. Parent and Community: 
Ǐ Attendance at parent conferences ranges from 50% to 95%. 

Ǐ The district has sent all required communication regarding Program Improvement. This 

communication was provided in English and Spanish 

Ǐ School Site SSC and ELAC meetings minutes document parent involvement in decisions 

affecting school and categorical programs.   

Ǐ The Bellevue district has Board policies that address both parent and community involvement 

Ǐ Two parent communication in parent conferences, family math and literacy nights, 

teacher/parent appointments, Title 1 meeting, ELAC, and DELAC 

Ǐ All school sites send monthly parent newsletters focused on events at the schools 

Ǐ Parent and community volunteers were observed in some classrooms 
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Program Modifications: 

After reviewing the findings outlined by the SoCAT the DAIT and District Leadership Team 

discussed program modification.  

Ä Ensuring that core instructional time in ELA, math, and ELD is maximized through the efficient 

use of resources, including time and personnel, will increase student achievement across the 

district.  Guaranteeing the efficient and effective use of time will reclaim additional minutes 

throughout the day, week, and year, targeting instruction in the district-identified essential 

standards. The strategic use of specialists and instructional assistants to support classroom 

instruction will take full advantage of the instructional time available.  Additionally, consistent 

classroom procedures and routines implemented across the grade levels and district will increase 

available instructional time. 

Ä The district has provided wide spread support in the consistent implementation of district 

identified key research based instructional strategies. The strategies are being implemented in 

classrooms. Consistent monitoring and data collection of the use of the key strategies in the 

classrooms should be data based and lead to refining instructional practice. 

Ä Monitoring of student progress will better inform teachers as to what their students know and are 

able to do.  This will assist teachers in better targeting and differentiating instruction ensuring that 

all students, including ELL and Special Ed, master the identified grade level essential standards.   

Monitoring of student progress should occur in the classroom, at the grade level, across the 

school, and across the district.  An agreed upon system of formative, summative, and diagnostic 

assessment should include the answers to the following questions: 

o What is to be assessed? 

o Who will be assessed? 

o Why is the assessment being employed? 

o When will the assessment be given? 

o How will the student be assessed? 

o Who will give the assessment? 

o How will teachers receive results data? 

o After assessment is given, how soon will teachers meet to discuss results? 

o How will the teacher respond to benefit the students? 

Ä Clearly communicating (posting and discussing) the standards aligned objectives of every lesson 

will provide a clear target for students to work toward.  Teachers will be more able to target 

instruction, monitor student progress and to intervene in a more efficient and effective manner. 

This will ensure that all students have the opportunity to master district identified grade level 

essential standards in ELA, math, and ELD.   Administrators will be able to better support 

teachers in refining the instructional delivery of the target standards and teachers will be able to 

more efficiently work collaboratively in grade level teams to share best practices.  

Ä Additionally, clear communication of grade level essential standards to parents (in the home 

language as needed) will allow parents to better support their studentsô progress toward full 

academic and linguistic proficiency. 

 

The following recommendations are ranked in order of implementation priority: 

 

1.  Ensure that appropriate teachers have completed SB 472 in mathematics by August 2009, and ELA SB 

472 by August 2011. Completion of practice associated with ELA and mathematics should be completed 

by 2010 for mathematics, and 2012 for ELA, including the phase-in of teacher participation in English 

Learners Professional Development. 
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2.  Strengthen the English Language Development (ELD) program for EL, using SBE approved materials 

and ELD standards with fidelity; continue to train all teachers in Specially Designed Academic 

Instruction in English (SDAIE) strategies 

 

3. An agreed upon district-wide set of:  a) formative, b) summative and c) diagnostic assessments in ELA 

, Math, and ELD  including the use of EduSoft data management system be identified by June 2009.  

Ǐ An assessment calendar will be developed, posted on the district website, and distributed to al 

teachers. 

Ǐ The implementation will include:  

Summative - Trimester assessments that will be reviewed at the school site in trimester grade level 

meetings, reviewed by the principal and results reported to the superintendent and Board of Education 

with the purpose of adjusting school-level instructional support for students. 

Formative  - Benchmark assessments will be reviewed using the revised Bellevue District Collaboration 

protocol every 6-8 weeks in RLA and Math with the purpose of adjusting grade level instructional 

support for students. 

Formative - Teacher created formative assessment student data will be reviewed every 2-3 weeks with the 

purpose of adjusting both grade level and classroom instruction for students. 

Diagnostic - Identified diagnostic assessments that will provide entry/exit and student progress 

monitoring for intervention programs. 

 

4.Revise and monitor district PLC meetings to ensure that time is efficiently and effectively focused on 

analyzing after assessment data, planning and implementing high leverage strategies targeting improved 

instruction, teaching of the essential standards, and maximizes instructional time.      

 

5. In Spring of 2009, clear identify roles and responsibilities for the monitoring of all levels of the district-

wide assessment system (formative, summative and diagnostic) that include the classroom teacher, 

coaches, specialists, support staff, working committees, principals, and district office administration.  

Included is a publicly communicated timeline and structure to facilitate the review, planning and 

communication of the information.  It is recommended that key portions of this information are shared 

with the Board of Education and parents.   

 

6.  Review and realign daily grade level and classroom schedules with the goal of protecting and     

prioritizing core instruction in RLA, Math, and ELD.   

Ä Adjust school schedules to move all library time outside of core instruction.   

Ä Reorganize computer lab time to include teacher-lead lessons that directly support instruction on 

essential standards in the core areas of RLA, Math and ELD. 

Ä If core instructional time is lost due to scheduling conflicts, principals and grade level teams will 

create a strategy to compensate for lost core instructional time. 

Ä  

7.  Focus specialists, instructional assistants, and other support personnel efforts toward the teaching and      

learning of the identified essential standards:  

Ä Provide on-going training and support in target instructional best practices for instructional 

assistants. 

Ä Principals and teachers who are assigned support personnel monitor the use of instructional 

assistants to ensure they are providing high quality instructional support 85% of their time. 

Ä Review and adjust specialist teacher schedules to better address students in tier one and two 

intervention. 
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Performance Goal 1:  All students will reach high standards, at a minimum, attaining proficiency or better in reading and   

                                     mathematics, by 2013-2014. 

Planned Improvement in Student Performance in Reading 
The Bellevue District has adopted a comprehensive, systemic, research-based and state adopted language arts program that will ensure the academic success of all 

students. Students receive instruction based on the adopted core curriculum with some attempt to differentiated instruction to meet the needs of all students. The 

district is currently refining the assessment system. Information from data is sometimes used to plan and modify instructional programs. The district has 

established a committee that is discussing and reviewing various intervention options and will be assisting schools in building an intervention program built on 

assessment that will occur as a part of the regular instructional day and during extended learning opportunities.   

Description of Specific Actions to Improve Education 

Practice in Reading 

Persons Involved/ 

Timeline 
Related Expenditures Estimated Cost Funding Source 

1.Alignment of instruction with content standards 

1.All staff has the current state adopted, standards-aligned textbooks 

for both language arts and math. However, the degree of full 

implementation varies from classroom to classroom.  

2. District teachers adopted state standards and have targeted 

essential standards necessary for each student to master before 

progressing to the next grade level. The essential standards or big 

ideas allow for special education teachers, as well as classroom 

teacher to narrow the focus and to differentiate instruction so that 

all students are able to access the core. The support handbooks, 

leveled readers, I Love Reading Books, and supplemental word work 

give special education, El, and classroom teachers the tools 

necessary to meet the needs of select students. Additionally, Title I, 

classroom, and special education teachers have supplemental 

materials to support the core including Phonics for Reading, PALS, 

Fast Track, and Read Naturally. 

3. Instruction will be focused on the essentials standards and 

assessments will be aligned to these select standards. 

4. The district will define, outline, and model for teachers strategies 

for differentiating instruction for the Houghton Mifflin language arts 

program. The district will ensure that the language arts program is 

implemented in every classroom is systematic and consistent, is 

differentiated for all students and uses embedded assessments to 

inform teacher instruction. The EL handbook, extra support 

handbook, and classroom management will be used by all teachers 

to support EL learners, students with disabilities and struggling 

readers. All students will have access to the core and materials will 

 

Teachers/District Staff 

 

 

Site/District 

Administrators/ 

SoCAT May 2009 

 

 

 

 

 

 

 

 

 

Principal, teachers, 

SoCAT on-going  

 SOCAT coaching  on-

going 

 

 

 

 

 

 

 

 

No additional cost 

 

 

No additional cost 

 

 

 

 

 

 

 

 

 

 

 

No additional cost 

 

Cost of SoCAT coaches 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

$650 per day x 10 

days  

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

Program 

Improvement 

funding, Title I 
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be differentiated to support EL learners, students with disabilities 

and struggling readers. In additional, EL learners in grades 4, 5& 6, 

scoring at below basis or far below basis will be placed in the 

Highpoint core intervention program. 

5. Classroom monitoring by site administrators will occur on a 

regular basis.  

6.  Explicit language arts objectives are made know to students. 

Expectations will be clearly communicated to students.  

7. Communication to all stake-holders is monitored, including local 

board members.  

 

 

 

 

 

 

Principal on-going 

 

Teachers on-going 

 

Superintendent, 

Principals, SoCAT on-

going 

 

 

 

 

No additional cost 

 

No additional cost 

 

No additional cost 

2.Use of standards-aligned instructional materials/strategies: 

The Bellevue District has adopted standards aligned programs in 

English Language Arts (ELA) as approved by the California Dept. of 

Education.  Teachers have participated in and will continue to 

participate in comprehensive professional development to insure 

thorough knowledge of research based instructional strategies 

required for the effective implementation of standards based 

curricula. Houghton Mifflin is the adopted text for grades K-6. 

Currently, there is a lack of funding to purchase newly adopted state 

RLAôs materials. The district will ask for a waiver to extend the 

purchase time to 3 years. If a waiver is not received the district will 

review, pilot, purchase new materials during the 2009-2010 school 

year as outline later this in plan (see end of goal 3 pages 88-91). 

During the next two years, teachers in the district will review state 

adopted materials for governing board approval.  Materials will be 

purchased, teachers trained in SB 472 and the new program 

implemented by the fall 2011 or fall of 2012. Particular attention 

will be given to materials included in the new adoption supporting 

the EL learner and students with disabilities.  

Teachers will meet during PLCôs to analyze assessment data and to 

establish grade level goals for reading, math and writing based on 

essential standards. Special education teachers will meet with grade 

level teachers to focus attention on goals and strategies for students 

with disabilities. Standards will be available to teachers for posting 

in classrooms. 

Teachers will meet to examine student work samples at grade level, 

to ensure that students are mastering grade level standards. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Curriculum Director, 

Teachers, SoCAT 

 

Curriculum Director,  

 

Curriculum Director, 

Principals, Teachers 

once each trimester 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

No additional cost 

 

 

Duplicating costs 

 

Release time for teachers 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$300 

$100 per day per 

teacher for subs for 

100 teachers 3 x 

per year $30,000 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SBCP 

 

Title II, Title I 
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Grade level teachers, support staff and resource specialist teachers 

provide classroom level support, coaching, and modeling to insure 

that teachers are well versed in research based instructional 

strategies representing ñbest practicesò for the domain (e.g. 

vocabulary development) and grade level in question. 

Supplemental programs, including technology based programs and 

materials for the English Language Learner are carefully screened 

and evaluated prior to implementation to insure alignment with 

scientific research and congruence with grade level standards. 

Review and realign daily grade level and classroom schedules with 

the goal of protecting and prioritizing core instruction in RLA and 

ELD.   

Ä Adjust school schedules to move all library time outside of 

core instruction.   

 

Ä Reorganize computer lab time to include teacher-lead 

lessons that directly support instruction on essential 

standards in the core areas of RLA, Math and ELD. 

Ä If core instructional time is lost due to scheduling conflicts, 

principals and grade level teams will create a strategy to 

compensate for lost core instructional time. 

 

Focus specialists, instructional assistants, and other support 

personnel efforts toward the teaching and learning of the identified 

essential standards:  

Ä Provide on-going training and support in target instructional 

best practices for instructional assistants. 

Ä Principals and teachers who are assigned support personnel 

monitor the use of instructional assistants to ensure they are 

providing high quality instructional support 85% of their 

time. 

Ä Review and adjust specialist teacher schedules to better 

address students in tier one and two intervention. 

 

Extend kindergarten day to full day. Provide support to teachers to 

maximize instructional time. 

 

Review the professional day and eliminate unnecessary 

loss of instructional time, 

Teachers, Curriculum 

Director SoCAT on-

going  

 

 

Curriculum Director, 

SoCAT, Tech 

Coordinator on-going 

 

 

Principals and Teachers 

by June 2009 

 

 

 

 

 

 

 

 

 

 

 

Director of Curriculum, 

SoCAT, Principals on-

going 

 

 

 

 

 

 

 

 

 

Principals, Teachers 

By June, 2009 

 

Principals by June 2009 

 

No additional cost 

 

 

 

 

Cost of supplemental 

programs 

 

 

 

No additional cost 

 

 

 

 

 

 

 

 

 

 

 

 

No additional cost 

 

 

 

 

 

 

 

 

 

 

 

No additional cost 

 

 

No additional cost 

 

 

 

 

 

 

Up to $20,000 

 

 

 

 

 

SBCP, Title III 

Voucher Program  
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3.    Extended learning time: 

As called for in the California English and Language Arts 

Framework all students will continue to have access to a rich core 

program in the ELA for 1 hr in Kindergarten and 2 -2 1/2 hrs in 

grades 1-6.   

 

Supplemental or ñdouble doseò instruction in small intensive groups 

will be provided beginning in Kindergarten. Students will receive 

additional help from support staff. 

 

 

For all students who are falling behind and are at risk of not meeting 

the grade level standards in Language Arts, the following 

supplemental instruction will be provided: 

¶ Project Scholars one-on-one tutoring for students in grades 

first through sixth. 

¶ Additional opportunities for students to develop their 

reading comprehension and vocabulary skills (1-6) 

¶ Opportunities for students to develop test-taking strategies  

¶ One-on-one and/or small group reading instruction for 

struggling readers in grades 1-6 

¶ Tutoring provided by external supplemental service 

provider for struggling Title I students based on poverty. 

 

In grades K-3 classrooms supplemental instruction will consist 

primarily of pre-teaching and re-teaching carefully aligned with the 

core language arts curriculum.   

 

The district will also provide a wide range of well integrated 

supplemental reading intervention and support programs, beyond the 

school day, based on the scientific research in reading including;  

peer tutoring, summer school literacy program, after school tutoring 

 

 

Classroom Teachers, 

Principals June 2009 

 

 

 

Classroom Teachers, 

Support Staff 

 

 

 

Sonoma State  

University Mentors 

Classroom Teachers, 

Principal 

Staff/on-going during 

school year 

 

SES Providers 

 

 

 

 

 

Teachers, Title I 

Teachers/on-going and 

in summer 

 

CA Serves 

Principals, Curriculum 

Director,  

 

 

No additional cost 

 

 

 

 

Cost of Support Staff 

 

 

 

 

District Match for mentors 

 

 

 

 

 

 

Cost of SES Providers 

 

 

 

 

 

Cost of Support Staff 

 

 

 

District Match for Mentors 

 

 

 

 

 

 

 

 

 

$270,000 per site 

 

 

 

 

TBD 

 

 

 

 

 

 

$112,000 

 

 

 

 

 

Listed above 

TBD 

 

 

 

 

 

 

 

 

 

 

 

 

Title I, SIP, EIA 

 

 

 

 

District Grants 

 

 

 

 

 

 

Title I 

 

 

 

 

 

Title I, SIP, EIA 

 

 

 

Grants, 21
st
 

Century/ 

Healthy Start 
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(Cool School), volunteer tutoring, etc.  The reading tutors will be 

well-trained and supported by the district in utilizing research 

validated programs (Cool School, Project Scholars) based on 

assessed student needs. Tutors and other support personnel will meet 

regularly with the classroom teacher(s) to insure program 

coordination and seamless support for students in need of extended 

learning time. 

The Bellevue District will continue to collaborate with agencies that 

currently offer pre-school programs at two school sites.  

The district will continue to offer a Summer Kindergarten Transition 

program that develops language and reading readiness skills giving 

in-coming kindergarten students an increased opportunity to access 

and successfully master the state and district grade level essential 

standards. 

The district will coordinated all current and additional intervention 

programs into one systematic plan for all students in language arts, 

including the identification of students, on-going assessment, 

entry/exit criteria and materials to be used. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Director of Curriculum  

4 Côs  

Curriculum Director, 

Superintendent, 

Summer School 

Principals/Teachers  

Summer of Each Year 

 

Curriculum Director 

on-going 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

No additional cost to district 

 

District Match for 

transitional pre-

school/kinder program 

 

 

 

No additional cost 

 

 

 

 

 

 

 

 

 

 

 

 

 

TBD 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Supplementary 

Hour Program 

Funds 

 

 

 

 

 

 

 

Description of Specific Actions to Improve Education Practice in 

Reading 

 

Persons Involved/ 

Timeline 
Related Expenditures Estimated Cost Funding Source 

4.  Increased access to technology: 

The Bellevue District has a comprehensive technology plan in 

place that includes all state and federal mandates. The plan 

includes specific emphasis on supporting reading instruction. 

While technology cannot replace a skilled teacher or tutor, the 

effective use of well designed technology based supports can 

provide additional resources for students, especially those 

potentially at risk for reading failure. Currently the district uses 

technology: 

 

District Technology 

Coordinator and Tech 

Committee/on-going 

 

 

 

 

 

 

Cost of Software 

 

 

 

 

 

 

 

 

TBD 

 

 

 

 

 

 

 

 

Title II, Part D, EETT, 

General Funds, 

Voucher Funds 
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¶ Match student reading level and text difficulty 

¶ Monitor student progress 

¶ Provide differentiated practice in literacy skills and 

strategies. 

¶ Access to risk informational sources/websites etc for 

teachers and students 

¶ Share data, problem solving etc among professionals in 

the district 

 

Content standards will be supported through the integration of 

research-based computer application. Staff will be reviewing 

software for purchase.  

 

 

Teachers will be assisted in assessing technology needs specific to 

their instruction needs. 

5.Staff development and professional collaboration aligned 

with standards-based instructional materials: 

1.  Identify and publish a set of ñbest instructional practicesò to be 

implemented district-wide. 

Ä Create a year-long calendar of professional development 

and coach support opportunities specific to these ñbest 

instructional practices.ò These professional learning 

opportunities will include use of PLC meetings, teacher 

leaders and SoCAT working in concert to present, 

analyze, and refine model lessons and district-wide 

implementation. 

Ä Highlight one instructional best practice in the bi-

monthly district Spotlight on Success newsletter.  

Ä Provide teacher support through the use of model lessons 

that include efficient and effective use of best practices 

through SB 472 

2.  Expand the use of classroom instructional tours to: 

Ä To provide district-wide feedback on implementation of 

select district initiatives including the targeting of 

essential standards, implementation of best instructional 

practice, and use of assessment to guide instruction.  . 

Ä Continue school level instructional tours with principals 

and teachers with the purpose of monitoring consistent 

 

 

 

 

 

 

 

 

 

Curriculum Director 

District Tech 

Coordinator and Tech 

Committee and 

teachers/on-going 

Tech Coordinator & 

Committee  on-going 

 

 

 

 

Professional 

Development 

Committee, SoCAT 

 

 

 

 

SoCAT, District 

Admin. Bi-monthly 

SCOE consultants,  

SB 472 trainers on-

going 

 

SoCat team members, 

district office staff, and 

principals on-going 

 

Principals and teachers 

on-going 

 

 

 

 

 

 

 

 

 

 

Cost of Software 

 

 

 

 

 

No additional cost 

 

 

 

 

 

Stipends for teachers for 

after-school meeting 

 

 

 

 

No additional cost 

 

Cost of trainers and 

teachers stipends 

 

 

No additional cost 

 

 

 

Release time for teachers 

 

 

 

 

 

 

 

 

 

 

 

TBD 

 

 

 

 

 

 

 

 

 

 

 

$38.50 per hour 

per number of 

teachers 

 

 

 

 

 

$650 per day and 

$500 stipend per 

teacher = $50,500 

 

 

 

 

 

$38.50 per hour 

per number of 

teachers 

 

 

 

 

 

 

 

 

 

Title II, Part D, EETT, 

General Funds, 

Voucher Funds 

 

 

 

 

 

 

 

 

 

Title I, Title II 

 

 

 

 

 

 

 

Title I, Title II, SB 472 

state funding 

 

 

 

 

 

 

Title I, Title II 
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implementation of focus instructional practices, use of 

instructional time, and use of program personnel 

throughout the school.  

Ä Principals will monitor and provide feedback to 4 

individual classroom teachers weekly.   Feedback will 

focus on the consistent implementation of instructional 

practices and use of instructional time and align with the 

focus of the school-wide instructional tour.   

3.The District will have a process and practice in place to ensure 

that all students understand the learning outcomes for each day in 

RLA. 

4. Coaches will provide exemplary lessons, model ñbest practicesò 

and provide follow-up observations in all district classrooms that 

include essential standards posting, classroom discussion, and 

monitoring of student understanding of the essential standards. 

 

 

Principals weekly 

 

 

 

 

SoCAT, coaches 

March. 2009 on-going 

 

SoCAT coaches on-

going 

  

 

 

 

No additional cost 

 

 

 

 

No additional DAIT costs 

 

 

No additional DAIT costs 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

6.   Involvement of staff, parents, and community (including 

notification procedures, parent outreach, and 

interpretation of student assessment results to parents): 

The family-school connection is intentionally developed by a wide 

array of parent involvement/partnership activities such as; family 

reading nights, parent teacher conferences, home visitations, etc. 

Care is taken to insure that all critical information is 

communicated to parents in a variety of ways such as via school 

newsletters, web postings, email, and telephone.  Critical grade 

level/content area assessments are clearly explained to parents 

using charts/graphs/report cards/ etc. aligned to the grade 

level/content standards. 
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1.Increase the district and school focus on communicating grade 

level expectations to parents and families.   

¶ Create one page grade level student friendly essential 

standards document in RLA and Mathematics that can be 

shared with students, parents and community.   

¶ Refine the SSC, ELAC, and DELAC process to address 

required elements and to assist parents and families in 

assisting their studentsô academic progress. 

2.  Consider developing a consistent volunteer program that could 

support parents in understanding what is expected in the 

classroom. 

3.  Consider providing parents the trimester program improvement 

reports created by the school principals. 

4.  Consider developing an essential standards-based student 

report for each grade level. 

5. Continue outreach plans will be in place to respond to the 

diversity of our school community including providing translators 

for non-native speakers of English, use of community liaison 

workers who can make home visits etc., and the implementation 

of various community celebrations and rituals. 

6. Continue Family Literacy and other parent evenings will be 

held at each site. 

7. Continue Adult Literacy classes will be provided to parents and 

community members focusing on ESL, literacy and how to help 

your child with reading will be offered in the district 

 

 

Curriculum Director, 

SoCAT  by August 

2009 

District El Committee 

on-going 

 

Principals, Teachers, 

Family Advocate on-

going 

Principals 

 

Teachers, District Staff 

Spring 2010 

 

Curriculum Director 

and Community 

Agencies on-going 

 

 

Teachers, Principals, 

Support Staff 3per year 

Curriculum Director 

and Community 

Agencies on-going 

 

 

 

 

 

Duplicating cost of 

standards in English and 

Spanish 

Stipend for Teachers for 

After-school Meetings 

 

Salary for Advocate 

 

 

No additional cost 

 

Release time for teachers 

 

 

Materials for Parent Ed. 

Cost of babysitting, 

transportation, instructional 

aides, tutors 

 

Cost of parent education 

materials 

Cost of ESL, Literacy  

Classes 

 

 

 

$750 

 

 

$38.50 per hour 

 

 

$17,000 

 

 

 

 

$100 per day or 

$38.50 per hour 

per teacher 

$75,000 

 

 

 

 

$1,000 per night 

per school 

See above 

 

 

SBCP 

 

 

Title III  

 

 

Title I, SBCP, title III 

 

 

, 

 

School Improvement 

Block Grant 

 

CBET, Title III, 

Grants 

 

 

 

Title I 

 

CBET, Title III, ELAP  

7.   Auxiliary services for students and parents (including 

transition from preschool, elementary, and middle 

school): 

¶ The array of district program including; Title I, special 

education, GATE, etc. will be clearly coordinated to 

insure synergy and alignment between programs based 

on grade level standards. 

¶ Close relationships will be nurtured between feeder 

preschools, elementary to middle school, middle to high 

school, high school to community college or university to 

 

 

 

Curriculum Director, 

Principals, Student 

Services Coordinator 

/on-going 

Superintendent, 

Teachers Principals, 

on-going 

 

 

 

 

No additional cost 

 

 

 

No additional cost 
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insure smooth transitions between schools and programs.   

¶ The district will continue to collaborate with Community 

Action Partnerships and 4 Côs pres-school to offer on-site 

preschools for 40 students at each of two sites in the 

district and a transitional summer school for 20 incoming 

kindergarten students from 4 sites serving a total of 80 

entering kindergarten students.  

Director of 

Curriculum, 

Superintendent, 

Principals, Community 

Agencies 

 

Cost of teachers and 

instructional aides, parent 

educators 

$100,000 Paid for by 4Côs School 

Readiness 

Grant\Supplement 

Hourly Programs 

8.   Monitoring program effectiveness: 

¶ Progress monitoring in the English Language Arts is 

accomplished via a comprehensive assessment system 

comprised of multiple measures of reading and literacy to 

complement the STAR assessment system.  Progress in 

critical grade level standards will be measured for each 

student K-6 at least 3 times a year providing teachers 

with reliable and valid indicators of student progress 

towards grade level standards. 

¶ Teachers will meet in grade level teams to analyze 

student data and plan interventions/support/ and program 

modifications based on assessed student needs.  

¶ End of year assessment information will be collected 

from each teacher. All data will be entered into the 

Edusoft system and a list of studentsô not 

meeting/meeting/exceeding standards will be generated.  

¶ A new assessment system is in the development stage 

and will be in place for the next school year. 

Expand the use of classroom instructional tours to: 

¶ To provide district-wide feedback on implementation of 

select district initiatives including the targeting of 

essential standards, implementation of best instructional 

practice, and use of assessment to guide instruction.  

¶ Continue school level instructional tours with the purpose 

of monitoring consistent implementation of focus 

instructional practices, use of instructional time, and use 

of program personnel throughout the school.  

¶ Monitor and provide feedback to 4 individual classroom 

teachers weekly. Feedback will focus on the consistent 

implementation of instructional practices and use of 
instructional time and align with the focus  

 

Director of 

Curriculum, 

Superintendent, 

Teachers 3 times per 

year 

 

 

 

Teachers, Principals 

release Wednesday 

during year 

Teachers, Principals, 

Curriculum Director 

Tech Coordinator 

May, 2009 

SoCAT, Assessment 

Committee   

 

SoCAT, District Staff 

and Principals 

 

 

SoCAT, District Staff 

Teachers, Principals 

on-going 

 

Principals 

 

 

 

No additional cost 

 

 

 

 

 

 

 

No additional cost 

 

 

No additional cost 

 

 

 

Stipend for Committee 

Teachers 

 

No additional cost 

 

 

 

Release time for teachers 

 

 

 

No additional cost 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$38.50 per hour 

per teacher 

 

 

 

 

 

$100 per  day per 

teacher 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Title I, Title II 

 

 

 

 

 

 

Title I, Title II 

 

 

 



 

47 

 

9. Targeting services and programs to lowest-

performing student groups: 

 

District assessments (multiple measures) of critical grade level 

standards are/will be used to identify and provide services for 

students performing significantly below grade level standards. All 

students will be categorized as  

 

 Å meeting grade level standards  

 Å exceeding grade level standards 

 Å not meeting grade level standards  (in need of  intervention).   

 

Specific intervention and support plans are in place at each school 

in the district to insure that every student is receiving targeted 

instruction based on his/her assessed needs in reading and 

language arts.  Grade level meet regularly to evaluate progress 

monitoring data and revise/adapt program implementation based 

on evaluation of student work/assessment data/informal 

observation/etc.  The district has in place a ñteacher/parent 

friendlyò data management system (e.g. Ed tech) to provide 

targeted assessment data to inform and guide instruction. 

 

Students in three district program improvement schools receive 

supplemental support services from external support providers as 

selected by parents. 

 

10.Any additional services tied to student academic needs: 

 

The philosophy of the district is to link all appropriate services to 

assessed student needs in an integrated or seamless system of 

support. Teachers will regularly meet in grade level teams that 

may include various other professionals (e.g. counselor, speech & 

language specialist, reading specialist) to create integrated service 

delivery plans as student needs dictate.  Personnel outside the 

school are involved as appropriate such as; medical doctors, 

probation officers, psychologists, etc. to facilitate a coordinated 

approach to whatever services are required to support student 

success. 

 

 

 

 

SoCAT, Curriculum 

Director, Principals, 

Teachers/on-going 

 

 

 

 

 

 

Curriculum Director, 

Principals, 

Teachers/on-going 

 

 

 

 

 

 

 

Student Services 

Coordinator, 

Curriculum Director 

Fall and on-going 

 

 

Principals, teachers 

and support staff 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

No additional cost 

 

 

 

 

 

 

 

 

Cost of teacher mentors 

and tutors 

 

 

 

 

 

 

 

 

Cost of Supplemental 

Services Providers 

 

 

 

 

Release time for Student 

Success Team Meetings 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$40,000 

 

 

 

 

 

 

 

 

 

$112,000 

 

 

 

 

 

$38.50 per hour 

per teacher 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SSU 21
st
 Century and 

Healthy Start grants 

 

 

 

 

 

 

 

 

Title I 

 

 

 

 

 

General Fund 
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Performance Goal 1:  All students will reach high standards, at a minimum, attaining proficiency or better in reading and mathematics, by 2013-2014. 

The Bellevue District Staff works collaboratively to develop and implement a quality instructional program aligned to state standards. The progress of each child 

is monitored through a district developed assessment process and progress tracked through a data management system (Edusoft). This information is used to 

guide and modify instruction and to identify students in need of additional support services. Students not making progress are referred to the Student Study Team 

to determine additional interventions or assessment of need. Out math program is evaluated annually by the school site staff, district staff and the DAIT/SoCAT. 

Program modifications are made as needed. 

Description of Specific Actions to Improve Education Practice in 

Mathematics 

Persons Involved/ 

Timeline 
Related Expenditures Estimated Cost Funding Source 

1.  Alignment of instruction, curriculum with content standards.  

The district has adopted the California Mathematics Standards and has 

identified the essential standards all students should know. The 

essential standards have been grouped around ñbig ideasò and a pacing 

guide has been developed for the school year. Pre/post tests that assess 

the essential standards have been developed and are given at the 

beginning and the end of each pathway to determine student learning. 

 

¶ The district governing board has adopted new math materials 

and the district is in the process of purchasing the new state 

adopt ted materials. 

 

¶ Bellevue District teachers will meet in grade level teams using 

the Lesson Study Model, to develop and implement 

mathematics lessons aligned to the essential standards. 

 

¶ Teachers at each site will have the opportunity to participate in 

grade level planning during weekly professional learning 

community to plan lessons, analyze data and discuss math 

interventions for struggling students. 

 

¶ District teachers will meet on collaboration release day and 

during SB 472 training to align the new EnVision math 

program with the pathway.  

 

¶ Align pathways and current assessment system with the new 

EnVision math program and refine the pacing guide to reflect 

the new program. 

 

 

 

 

 

 

 

 

 

Superintendent, 

Curriculum Director, 

Student Services 

Coordinator by 8/09 

SCOE Consultant/on-

going during the school 

year. Grade level 

teachers- 5 days per LS 

 

PLC meeting on early 

release Wednesday 

 

 

SB 472 trainers, 

SoCAT and district 

math coach 

 

SoCAT, Teachers 

 May, 2009 

 

 

 

 

 

 

 

 

 

 

Cost of materials 

 

 

 

Facilitator 

Release time 

 

 

 

No additional cost 

 

 

 

Release time for 

teachers, cost of 

registration for SB 472 

 

Release time for 

teachers 

 

 

 

 

 

 

 

 

 

 

$100,000 

 

 

 

$38.50 per hour per day 

or $100 per day 

 

 

 

 

 

 

 

$750 per teacher for 

registration, and $100 

per day per teacher for 

subs 

$100 per day per teacher  

$10,200 

 

 

 

 

 

 

 

 

 

 

Restricted Lottery, 

District Block 

Grant, IMF 

 

Title I, Title II 

 

 

 

 

 

 

 

 

SB 472 funding  

 

 

 

Title I, Title II 
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2.Use of standards-aligned instructional materials and strategies: 

 

The Bellevue District has adopted the new state standards aligned 

program in mathematics as approved by CDE; EnVisions by Pearson, 

Scott Foresman. Teachers will continue to be involved in 

comprehensive professional development to insure their knowledge of 

research based instructional strategies required for effective 

implementation of standards based curricula. On-going adoptions will 

include selections from the CDE approved list, along with Board 

certification that all adoptions are standards based.  Materials will then 

be disseminated to appropriate staff, including special education. 

¶ Mathematicians and mathematics educators will work with 

teachers to understand the mathematical concepts in the 

context of their presentation in the standards-based 

instructional materials.  

¶ Student learning of standards and use of new textbooks to 

support standards-based instruction will be emphasized 

throughout the following 80 training opportunities:  

o Lesson Study Leadership and Facilitation 

o Workshops focusing on EL Strategies, differentiated 

instruction, math vocabulary, thinking maps, the use of 

assessment to guide instruction, and intervention 

strategies. 

o PLC meetings for teachers plan lessons, analyze data, 

discuss implementation strategies, plan intervention 

strategies for struggling learners, and discuss extension 

activities for advanced students. 

¶ Teachers will meet on district collaboration days to discuss the 

adoption of common math strategies to be used district-wide 

across all grade levels. 

¶ Teachers will meet during PLCôs and SB 472 to align the new 

math program with district pathways and to discuss the 

effectiveness of district assessments and needed modifications 

if needed. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SCOE Consultants, 

SoCAT, teachers on-

going 

 

SCOE Consultants, 

SoCAT, teachers, 

facilitators, district staff 

on-going 

 

 

 

 

Teachers, SoCAT, 

Principals, on-going on 

early release every  

Wednesday  

SoCAT, Teachers 

 3 times a year 

 

SCOE Consultants, 

SoCAT, teachers, 

facilitators, district 

staff, Principals every 

Wednesday, ongoing 

during follow-up. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Cost of consultants and 

SoCAT/DAIT 

 

 

Teacher release or 

stipends for after-

school training 

 

 

 

 

 

No additional cost 

 

 

 

Release time for 

teachers 

 

Consultants, release 

time or stipends for 

after-school training 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

No additional cost. 

Costs listed above for 

SoCAT. $650 per day 

for consultants 

$38.50 per hour per 

teacher or $100 for 

release time 

 

 

 

 

 

 

 

 

 

$100 per day per teacher 

$30,600 

 

$650 per day for 

consultants, $100 per 

day for release, $38.50 

per hour per teacher 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

DAIT?PI funding 

 

 

Title I, Title II 

 

 

 

 

 

 

 

 

 

 

 

Title I, Title II 

 

 

Title I, Title II SB 

472 state funding 
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3.Extended Learning Time: Extend the time by establishing beyond 

the school day classes, i.e., after-school summer school, lunch clubs: 

Supplemental programs and services will be designed to offer support 

and services: 

¶ The district will provide a wide range of well integrated 

supplemental mathematics interventions and  programs based on 

scientific research in mathematics including: 

¶ One-on-one tutoring  

¶ Summer School 

¶ After-school programs 

¶ Homework Club 

¶ Purchase supplemental materials 

 

Mathematics tutors are trained and supported by Sonoma State 

University and District Teachers. The North Bay Math project supports 

teachers and leaders in utilizing research validated programs. 

 

Tutors and other support personnel meet with classroom teachers to 

provide seamless support for teachers. 

 

 

 

 

 

 

Director of 

Curriculum/on-going 

 

Project SCHOLAS, 

Principals, Teachers on-

going 

         

 

 

 

 

Director of Curriculum, 

Principals, Teachers/on-

going 

 

Americorps Mentors, 

teachers weekly 

 

 

 

 

 

No additional cost 

 

 

District match for 

mentors 

 

 

 

 

 

 

No additional cost 

 

 

 

District match for 

mentors 

 

 

 

 

 

 

 

 

 

 

 

 

Total cost of program 

$350,000 

 

 

 

 

 

 

 

 

 

 

See above 

 

 

 

 

 

 

 

 

Supplemental 

Hourly Program 

Funding, District 

grants including 

21
st
 Century, 

ACES, etc. 

 

 

 

 
 

Description of Specific Actions to Improve Education 

Practice in Mathematics 
 

Persons Involved/ 

Timeline 

Related 

Expenditures 
Estimated Cost Funding Source 

4.  Increased access to technology: 

¶ Content standards are supported through the integration of 

computer applications (i.e. Microsoft Excel, Graph Club, 

Geometers' Sketchpad, Math Companion, Math Pad, Math 

Mysteries, Table Top, Graph Master, Timeline) 

¶ Teachers are assisted in assessing technology needs specific 

to their instructional program including the technology 

included in the new math adoption. 

 
District technology 

coordinator will 

coordinate all staff 

development on-going 

SB 472 trainers Feb 

2009 ï Dec 2009 

 

 
Salary for part-time 

coordinator 

 

 

Training costs 

 

 

 
$18,600 

 

 

 

$750 per person = 

$76,500 

 
General Fund, 

EETT, Title II,  

Part D 

 

SB 472 state 

funding 
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¶ Training opportunities are provided which match appropriate 

technology resources with identified instructional needs 

¶ Technology provides specific interventions to scaffold 

learning for ELL and special needs students 

 

District technology 

coordinator on-going 

 

District technology 

coordinator 

 

Salary see above 

 

 

Salary see above 

5.   Staff development and professional collaboration aligned with 

standards-based instructional materials: 

Bellevue District will implement a comprehensive professional 

development plan to train teachers in mathematics standards based 

program 

¶ Bellevue District will offer /support staff development 

designed to train teachers in their grade level content 

standards during PLCôs. 

¶ Teachers will use research summaries of best practices, hands 

on demonstrations, modeling, and group practice with their 

grade level peers.  

¶ Teachers will attend SB 472 follow up meetings which will be 

grade level meetings, classroom visitation, coaching, data 

analysis, lesson study and student specific problem solving to 

link student assessment data to instructional practice. 

¶ The district will support attendance in CISC modules 

targeting specific content and pedagogy needs: 

Ä Assessment 

Ä Differentiation 

Ä ELL mathematics 

Ä Classroom management 

Ä Reading in mathematics 

Ä Leadersh 

¶ Staff development days will focus on practicing core research-

based practices used in the standards based materials in the 

strands/subject matter areas of most needed improvement. 

¶ Teachers will attend conferences to support their work in areas of 

needed improvement in student achievement of standards, ie., 

Lesson Study Conference, California Math Projects conferences. 

 

 

 

 
 

 

 

SoCAT, District Staff, 

Principals on-going 

 

Teachers, SoCAT, 

District Staff on-going 

 

Director of Curriculum 

SCOE, SB 472 trainers  

May, 2009 ï Dec, 2009 

 

 

Director of Curriculum, 

Principals, Sonoma 

County Office of 

Education consultants 

/on-going through-out 

school year 

 

 

Director of Curriculum, 

SoCAT, Teachers, 

Principals on-going 

Sonoma County Office 

North Bay Math 

Projects/on-going 

 

 

 

 
 

No additional cost 

 

 

Release time for 

teachers 

 

 

Registration and release 

time for teachers 

 

 

 

Registration fees 

 

 

 

 

 

 

 

Stipends for teachers 

 

 

Registration fees and 

release time. 

 

 

 

 

 

 

 

 

 

 
 

$100 per day per teacher 

 

 

$500 per teacher for 

registration, $100 per 

teacher 

 

 

TBD 

 

 

 

 

 

 

 

 

$270 per participant 

 

 

TBD, $100 for teacher 

release  
 

 

 

 

 

 

 

 
 

Title I, Title II 

 

 

SB 472 state 

funding 

 

 

 

Title I, Title II 

 

 

 

 

 

 

 

 

Staff Development 

Block Grant 

 

Title II 
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6. Involvement of staff, parents, and community (including 

notification procedures, parent outreach, and interpretation of 

student assessment results to parents): 

 

The family school connection is intentionally developed by a wide 

array of parent involvement/partnership activities such as: 

¶ Presentations of Math at Home to parent education meetings, PTA 

and Board meetings. 

¶ Classes for parents to develop skills, strategies to work with 

students at home 

¶ Adult classes focusing on ESL, literacy and math 

¶ Homework tool kits provided to families 

¶ Stipends for teachers to work with parents after school 

¶ Parents will receive information on grade level content standards 

and how they are aligned with assessments, curriculum and 

instruction at Back to School Night and Parent Conferences 

¶ Newsletter mailings  

¶ Written Communication is in both English and Spanish 

 

 

 

 

 
 

 

North Bay Math Project 

On-going 

Principals, Math 

Teachers on-going 

SRJC Teachers 8-5/09 

SCOE, NBMP 

 

Teachers on-going 

Teachers/principals 

 

 

Principals 

Principals 

 

 

 

 

 
Cost of materials for 

parent math tool kits 

 

Cost of program 

 

 

Stipends for teachers 

 

Printing cost of 

standards 

 

No additional cost 

No additional cost 

 

 

 

 

 

 
$2,100 

 

 

No additional cost Cost 

listed above 

$38.40 per hr per teacher 

$1,200 

 

TBD 

 

 

 

 

 

 
Title I Parent 

Involvement 

 

 

 

Title I, Title II 

 

 

Title I Parent 

Involvement 

7. Auxiliary services for students and parents (including 

transition from preschool, elementary, and middle school): 

 

The array of district programs including Title I, GATE, EL, will be 

clearly coordinated to ensure synergy and alignment among grade level 

standards. 

¶ Close relationships will be coordinated between feeder preschools 

to elementary, elementary to middle, middle to high, high to 

community colleges and universities to ensure smooth transitions 

between schools and programs. 

¶ District will calendar parent/student information nights-transition 

meetings, articulation meetings 

 

 

 

 

 

 

 

 

 

Principals, teachers 

 

 

 

Principals 

 

 

 

 

 

 

 

 

 
No additional cost 

 

 

No additional cost 
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8.   Monitoring program effectiveness: 

 

The Bellevue District will continue to develop and utilize a coherent 

assessment plan that will utilize state, local, and classroom data. 

 

The Bellevue District will continue to utilize a comprehensive 

assessment system of multiple measures to complement the CA STAR 

assessment system. The assessment system will be refined and aligned 

to the new program. 

 

Progress in essential grade level standards will be assessed at least 

three times a year to provide teachers reliable information about 

student progress toward grade level standards. 

 

Teachers will work together to identify grade level weakness and target 

lessons during PLC meetings. 

 

Continue school level instructional tours with the purpose of 

monitoring consistent implementation of focus instructional practices, 

use of instructional time, and use of program personnel throughout the 

school.  

 

Teachers will be provided collaboration time for formative assessments 

for key standards, analyzing assessments and planning effective 

interventions for struggling students. 

 

Lesson study success will be based on students meeting standards.  

Each lesson is evaluated through analysis of student understanding of 

mathematics as evaluated through classroom work, written work, 

school assessments, and state assessments.  This knowledge is used to 

revise or develop new lessons. 

 

 

 

 

 

 

 

 

 

 

 
SoCAT, Principals, 

Curriculum Director, 

Teachers/on-going 

SoCAT, Teachers, 

Principal on-going 

 

 

Curriculum Director, 

Principals, Teachers  

End of each trimester 

 

Principals, Teachers, 

SoCAT, on-going 

 

 

Principals, Teachers  

On-going 

 

 

 

Teachers, evaluation 

completed at the end of 

each lesson or unit. 

 
Teachers, Principals, 

District staff, SoCAT 

SCOE consultants 

 

 

 

 

 

 

 

 

 

 

 

 
No additional cost  

 

 

No addition cost for 

participation in STAR 

program 

 

No additional cost 

 

 

 

No additional cost 

 

 

 

Release time for 

teachers 

 

 

 

Release time for 

teachers or stipend for 

after-school meetings. 

 

Release time for 

teachers or stipend for 

after-school meetings. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

$100 per teacher 

 

 

 

 

$100 per teacher or 

$38.50 per hour per 

participant. 

$100 per teacher or 

$38.50 per hour per 

participant. 

 
 

 

 

 

 

 

 

 

 

Title I, Title II 

 

 

 

 

Title I, Title II 

 

 

 

Title I, Title II 
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9.Targeting services and programs to lowest-performing student 

groups: 

 

Bellevue District assessments, including multiple measures of essential 

grade level standards will continue to be used to identify services for 

students performing significantly below grade level standards. Using 

the EduSoft data system assessment results will be entered into a data 

system and lists of students not meeting, meeting, or exceeding 

standards will be given to each teacher at the beginning of and 

through-out each school year. 

 

The Bellevue District will provide teachers with: 

¶ Data analysis indicating specific needs (cohort performance) 

¶ Tracking Performance and Support- Development of 

Individual Learning Plan for special education students. 

¶ Grade level/department teams will be provided time to meet 

regularly to evaluate progress monitoring data and 

revise/adapt program implementation based on evaluation of 

student work/assessment data/informal observation/etc. 

during PLC meeting. 

 

 

 

 

 

 

Director of Curriculum, 

Principals, Tech 

Coordinator on-going 

 

 

 

Director of Curriculum, 

Principals, Teachers,  

Tech Coordinator, Tech 

Mentors on-going 

 

 

 

 

 

 

 

 
 

Cost of tech coordinator 

and  

 

 

 

 

Cost of tech coordinator 

and tech mentors 

 

 

 

 

 

 
 

No additional cost 

 

 

 

 

 

No additional cost 

$500 per mentor 

 

 

 

General Fund 
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10.   Additional services offered by the Bellevue District tied to 

student academic needs: 

¶ Homework Club 

¶ After-school COOL School 

¶ Before and after-school small group instruction 

¶ Summer School 

¶ COOL Families 

¶ Adult classes focusing on ESL,  literacy, and math 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Americorps mentor 

Teachers, 

 Bilingual aides 

Santa Rosa Junior 

College 

Teacher/Coordinator 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

District match for 

mentors,  

 

Match for SRJC 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$350,000 

 

 

$75,000 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

District Grants 

 

 

CBET, Title III, 

ELAP 
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Performance Goal 2:  All limited-English -proficient students will become proficient in English and reach high academic 

standards, at a minimum attaining proficiency or better in reading/language arts and mathematics.   
Planned Improvement in Programs for LEP Students and Immigrant (Title III) 

The Bellevue District has adopted the California State English Language Development Standards. All EL Learners participate in an ELD program for 30 minutes 

each day focusing on oral language development and delivered through the Santilliana Program and other supplemental materials. Each EL student is assessed 

with the CELDT in the areas of reading, writing, listening and speaking. Benchmarks have been established for EL Learners and multiple measures are used to 

assess student progress. Students mot making adequate yearly progress are placed in appropriate intervention programs. 

  

Description of how the LEA is meeting or plans to meet this requirement 

 

 1.    (Per Sec. 3116(b) of NCLB, this Plan must 

include the following: 

a. Describe the programs and activities to be 

developed, implemented, and administered 

under the sub-grant;  

b. Describe how the LEA will use the sub-grant 

funds to meet all annual measurable 

achievement objectives described in Sec 3122; 

c. Describe how the LEA will hold elementary and 

secondary schools receiving funds under this 

subpart accountable for: 

Á meeting the annual measurable 

achievement objectives described in 

Section 3122; 

Á making adequate yearly progress for 

limited-English-proficient students 

(Section 1111(b)(2)(B); 

Á annually measuring the English 

proficiency of LEP students so that the 

students served develop English 

proficiency while meeting State 

Academic standards and student 

achievement (Section 1111(b)(1); 

1.a) Currently the following problems exist for EL learners in the Bellevue District: 

¶ The Bellevue District has not met AMO 3 for four consecutive years.  The data 

shows that large numbers of students test score at both the intermediate level on the 

CELDT and in the basic proficiency level on the CST for LA While the English 

proficiency level shows growth as students progress through the grade levels, their 

growth on the CST for language arts does not show this increase.  This is the area 

that we have not met NCLB targets district-wide. Large percentages of students are 

scoring at the their proficiency level, this will be the focus of our action plan 

¶ CELDT data reveal that 40% of district students met the growth target.  However 

significantly higher numbers of students met the growth target at the beginning and 

early intermediate levels than at the higher levels of proficiency.  After looking at 

data it is apparent that studentsô weakest area is reading comprehension.  CELDT 

data suggests that students struggle in the speaking sub score.  In addition, there is a 

significant drop in CELDT scores for second grade students as they are required to 

take the reading and writing subtests. EL students who remain at the intermediate 

level on the CELDT tend to score poorly on the CST. 

¶ To address these problems the district is receiving assistance from the Sonoma 

County Office of Education SoCAT/DAIT. This team has completed a in-depth 

needs assessment described early in this plan. Based on the needs assessment the 

following action steps for EL learners were outlined: 

Ǐ Essential standards for ELA will be identified and aligned to the Houghton-

Mifflin program. State ELD standards will be aligned to these essential 

standards. 
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d. Describe how the LEA will promote parental 

and community participation in LEP programs. 

Ǐ A process and practices will be developed to ensure that all students, 

including RL learners, understand the learning outcomes for each day. This 

daily posting, discussion, and monitoring will occur in ELA, mathematics, 

and ELD. 

Ǐ All students will continue to be grouped for ELD by CELDT levels. 

Ǐ Student groupings for ELD will be monitored and groups will be adjusted at 

least three times per year. District formative assessments will be selected 

and the information used to determine student progress and to modify 

groupings. 

Ǐ Teachers of each level of High Point will be provided with yearly pacing 

calendars for ELD. Assessments will be collected to assure adherence to the 

instructional pacing calendar. 

Ǐ Continue school level instructional tours with principals and teachers with 

the purpose of monitoring consistent implementation of focus instructional 

practices, use of instructional time, and use of program personnel 

throughout the school to support ELD instruction. 

District will use Title III funds to provide the following supplemental services: 

¶ Students who are consistently under-performing in language arts, although they are 

receiving classroom instruction with appropriate supplemental (universal access) 

materials will be identified for intervention during and after the school day. Sites 

will conduct date reviews and develop specific plans to target instruction for long 

term CELDT students. 

¶ Purchase supplementary materials as needed to ensure academic success. 

¶ Hire certified ELD/SDAIE teachers to provide support to EL learners during a four 

week summer school. 

¶ A jump start preschool program four year olds and their families has been 

established at two sites. Explore the possibilities of expanding pre-schools to two 

additional sites. 

¶ Provide a transitions pre-kindergarten summer school program. 

¶ Strengthen the ELD program for EL, using SBE approved materials and ELD 

standards with fidelity; continue to train teachers in Specially Designed Academic 

Instruction Strategies. 

¶ Review and realign daily grade level and classroom schedules with the goal or 

protecting and prioritizing core instruction in ELA, math and ELD. 

1.b) The Bellevue District has established annual goals for EL students in the areas of 

ELD,  math, and reading/language arts.  Growth targets are based on level of student 

proficiency and years in program.  When EL students are determined not to be making 

adequate progress the district will use Title III funds to: 

¶ Provide intervention programs 
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¶ Purchase supplementary materials to increase EL student access to the core 

curriculum areas and English Language Development 

¶ Provide transportation for children to attend intervention programs (if offered 

beyond the school day) 

¶ Provide on-going professional development and coaching to teachers in high-quality, 

standards based instruction in ELD, language arts and math for EL students. 

1.c.) The Bellevue District is committed to monitoring the academic achievement of EL 

students in ELD, Language Arts and Math.  To ensure that EL students are making 

satisfactory progress towards interim and annual goals the district addresses the language and 

academic needs of the EL student in the single school plan for academic achievement. Since 

the district has not met AMOôs, Title III  funds will be used to support recommendations 

outlined by the district DAIT provider as needed: 

¶ Continue to provide a data management system that allows district and school staff 

to collect, report, analyze and interpret data regarding English Learners academic 

progress and achievement. 

¶ All stakeholders will understand state and federal mandates for EL students. 

¶ Effective scientifically research-based instruction strategies for ELD and SDAIE 

will re researched and implemented. 

¶ Standards based instructional planning for English Language Arts, ELD, and Math 

will occur during PLC meetings 

¶ The PLC process and formative/summative data review will be revised and a 

monitoring system established to ensure targeted instruction in meeting the on-going 

needs of EL students. 

¶ Data will include a list of students who should be monitored and offered intervention 

and support services in addition to their grade level curriculum. 

¶ Summative and formative assessments will be identified and aligned to the 

Houghton-Mifflin program. 

¶ An assessment calendar will be designed and agreed upon by the district assessment 

committee. The calendar will be made available to all Bellevue teachers and posted 

on the district website. 

¶ District instructional tours will provide district-wide feedback on implementation of 

select district-wide initiatives including the targeting of essential standards, 

implementation of best instructional practices, and use of assessment to guide 

instruction. 

¶ Effective strategies for involving diverse families as part of the educational team will 

be researched and implemented. 

¶ Principals will monitor and provide feedback to four individual classroom teachers 

weekly. Feedback will focus on the consistent implementation of instructional 

practices. 



 

59 

 

¶ An ELD assessment will be selected and used to monitor the oral language and 

academic progress of students on an on-going basis. 

1.d.)  The Bellevue District will promote active involvement of EL parents and 

community.  All schools involve EL parents in the development of site plans and have an 

appropriately constituted English Learner Advisory Council (ELAC).  Each school has a 

representative on the District English Learner Advisory Council (DELAC).  Leadership and 

parent involvement training is offered. 

Title III funds may: 

¶ Provide written and oral translations for parents 

¶ Provide stipends for teachers to work with parents 

¶ Provide training for parents to develop skills and strategies to assist their children 

¶ Provide training for teachers, administrators, and other school staff in working with 

diverse parents and families. 

¶ Purchase materials and equipment to be used in parent involvement activities 

¶ Provide family literacy and math trainings 

¶ Provide a bilingual family advocate to provide training, conduct home visits, and 

support services for parents and families. 

 2.     Describe how the LEA will provide high 

quality language instruction based on 

scientifically based research (per Sec. 

3115(c).  

The effectiveness of the LEP programs will 

be determined by the increase in: 

¶ English proficiency; and 

¶ Academic achievement in the core 

academic subjects 

2. The Bellevue Districtôs high quality standards-based instructional program  provides 

all students a base program that includes materials that are adopted by the state of 

California in ELD and the core content areas.  Instruction utilizes scientifically research-

based strategies, techniques, and methods that promote EL student progress in language and 

academic achievement.  Title III funds may enhance the current instructional program for EL 

students by: 

¶ Release time for teachers to attend training, grade level meetings, and planning 

sessions for EL students. 

¶ Extended day/year pay for teachers to attend planning and curriculum development 

for EL students. 

¶ Supplemental reading and math materials, including intervention programs that 

provide additional support for EL students designated at-risk of not meeting 

benchmarks or of retention.  

¶ Training for teachers and administrators on observation protocols to enhance the 

quality of planning and implementation of SDAIE instruction  

¶ Training for instructional staff and administrators in providing systematic, explicit 

English Language Development instruction,  

¶ Training for instructional staff in front-loading content area lessons in order to 

increase EL student access.  

¶ Stipends for teachers to provide supplemental oral language, reading and math 

intervention outside the school day.  
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3.    Provide high quality        

professional development for        

        classroom teachers, principals,       

        administrators, and other 

        school or community-based    

        personnel. 

a.    designed to improve the instruction and 

assessment of LEP children; 

b.    designed to enhance the ability of teachers 

to understand and use curricula, 

assessment measures, and instruction 

strategies for limited-English-proficient 

students; 

c.    based on scientifically based research 

demonstrating the effectiveness of the 

professional development in increasing 

childrenôs English proficiency or 

substantially increasing the teachersô 

subject matter knowledge, teaching 

knowledge, and teaching skills; 

d.    long term effect will result in positive and 

lasting impact on teacher performance in 

the classroom. 

 

3.  All administrators, teachers, parents, and community of will be trained to meet their needs 

of EL learners both academically and in progressing toward English Language proficiency.  
All teachers are certified (2 are in the process of receiving certification) to provide services to EL 

students. Title III funds may be used in the future to supplement current funding to create an 

integrated staff development plan that builds scientifically research-based strategies. Professional 

development is on-going and coordinated to reach specific site and district objectives for principals, 

teachers, administrators, other school and community personnel.  Professional development will 

focus on core academic area frameworks, ELD standards, California content standards, district 

adopted standards-based materials, and standards-based instruction. Title III funds may be used to 

hire staff developers, pay teacher stipends, and/or pay substitutes so that teachers receive training 

which specifically includes strategies which meet the needs of EL students. Administrators and 

teachers will be supported with collaborative professional development specific to the needs of 

English Learners including: 

¶ The district will train teachers and provide on-going support in the use of the newly adopted 

instrument for assessing student oral language development.  

¶ After completing RLA SB 473 in 2011, teachers will attend SB 472 (ELPD) in 2012 as a part of 

the 80 follow-up hours.   

¶ Increase competence in the use of standards-based curriculum and assessment in differentiating 

instruction for EL students in all curricular areas and for providing. 

¶ Provide coaching for exemplary lessons, model ñbest practicesò for ELL students, and provide 

follow-up observations in all district classrooms. 

¶ Classroom/teacher observation for formative assessment  

¶ Mentoring to provide on-going support and follow up with each teacher to plan, implement and 

assess effective strategies in the classroom.  

¶ Communicating with linguistically and culturally diverse parents 

¶ Training for administrators through AB470. 

¶ A calendar for professional development and coaching opportunities specific to ñbest 

practicesò. These professional learning opportunities will include use of PLC meetings, teacher 

leaders and SoCAT working in concert to present, analyze, and refine model lessons and 

district-wide implementation. 

¶ Principals will monitor training activities and implementation of strategies and assessments. 

Initial focus will be on Thinking Maps, vocabulary lessons, and effective questioning strategies 

for appropriate CELDT levels during weekly instructional tours. Principals will report on 

implementation to the DAIT evidence of implementation. 
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 4.  Upgrade program objectives and effective 

instruction strategies.   

Yes or No 

 

YES 

If yes, describe: 

 

The district master plan and single school plan detail program objectives 

and instructional strategies.  Data regarding student progress toward district 

benchmarks is reviewed at both the school site and district level.  Program 

objectives are adjusted to reflect information gained through data review.  

¶ Title III funds will be used to provide stipends and substitute pay if 

release time is needed for the district EL leadership team to meet and 

coordinate and review all site and district plans that upgrade program 

objectives and effective instructional strategies.   

 

 

 

 

 

 

 

 

 

 

 

5.  Provide: 

¶ Tutorials and academic or vocational 

education for LEP students; and  

¶ Intensified instruction 

  

 

Yes or No 

 

YES 

If yes, describe: 

As individual student progress toward district established academic and 

English proficiency standards, benchmarks are reviewed each trimester.  EL 

students are targeted for intensified instruction based on their identified 

areas of need.  Each intensive session will be designed with specific 

outcomes based on student progress toward state standards. Title III funds 

will be used to provide: 

¶ Extended day/year pay for teachers to provide extended day/year 

instruction in ELD and the core content areas. 

¶ Coordination with community based parent education programs. 

 

 

 

 

 

 

 

 

 

 

6.  Develop and implement programs that are 

coordinated with other relevant programs and 

services. 

Yes or No 

 

YES 

The single school plan integrates all program objectives for English 

Language Learners.  Each program is coordinated by the principal to 

maximize the benefits to participants. Using Title III funds, programs will 

be developed to extend the regular instructional program and focus on the 

needs of EL students.  The following collaborative programs will be 

coordinated to meet each student's needs: 

¶ Intervention programs- Before /after school tutorial   

¶ English Language Acquisition Program  (ELAP, grades 4-8) 

¶ Site Tutorial Programs ï Project SCHOLARS during school hours, 

Cool School after-school and Cool Families evening program 

¶ EIA/LEP 

¶ CBET 

¶ Healthy Start 

¶ 21
st
 Century After-school Programs 
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 7.  Improve the English proficiency and academic 

achievement of LEP children 

Yes or No 

 

YES 

The goal of the English Learner program is to improve the English 

proficiency and academic achievement of LEP children. District will 

monitor student progress toward district-established benchmarks and state 

adopted content standards for each individual EL child. Title III funds will 

be used to develop the curriculum and assessments for this program.  The 

goals of this program will support EL students in the regular instructional 

program in order for students to become reclassified as English proficiency.  

The reclassification is: grade 3-6 with an overall CELDT score of 

Advanced or Early Advanced, proficient or advanced in reading on the 

CST, at least mid basis in math CST, meets district grade level standards, 

pass the district writing sample with a score of 3,4, or 5and oral language 

comparable to English only students on the SOLOM..This program will be 

supported by the collaboration and  

coordination with the following district programs and related services: The 

reclassification is: grade 3-6 with an overall CELDT score of Advanced or 

Early Advanced, proficient or advanced in reading on the CST, at least mid 

basis in math CST, meets district grade level standards, pass the district 

writing sample with a score of 3,4, or 5and oral language comparable to 

English only students on the SOLOM or QIA. This program will be 

supported by the collaboration and coordination with the following district 

programs and related services:  

District staff development and support provided by the district specialist 

teachers 

¶ CBET 

¶ ELAP 

 8. Provide community participation, family literacy 

services, and parent outreach and training activities 

to LEP children and their families ï 

¶ To improve English language skills of LEP 

children; and 

¶ To assist parents in helping their children to 

improve their academic achievement and 

becoming active participants in the 

education of children. 

 

 

 

 

 

 
Yes or No 

 

YES 

Title III funds will be used to encourage parents to work as integral 

members of the educational team that is essential to the academic success of 

EL students.  Activities to improve English language skills, to assist parents 

in helping their children, connecting with needed social services, and 

increasing active participation in their children's education creates an 

atmosphere of collaboration.  Title III Services will include: 

¶ District coordination of ELAC/DELAC for needs assessment and 

needs identification 

¶ District coordination of family-focused programs such as CBET, 

Healthy Start, Adult Ed.  

¶ Activities that assist parents in becoming literate such as EL/Civics, 

Adult Ed., CBET, 

¶ Parent participation in educational opportunities such as CABE, Parent 

Leadership Institutes, 
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¶ Monthly PTA, ELAC, DELAC meetings 

¶ Family Math/Reading, Family Fun Nights, Parent/Teacher conferences 

¶ Translation of materials, meetings, and conferences  

¶ Providing childcare and food for meetings and classes. 

¶ Providing home visits that connect parents and schools in improving 

academic and social needs of children and their families.  

¶ Funding for a Family Mentor to make phone calls, complete needs 

assessments, make home visits,  provide tutorial to families, 

coordinates academic/social services and welcome parents to the 

school 

 9.   Improve the instruction of LEP children by 

providing for :  

¶ The acquisition or development of educational 

technology or instructional materials. 

Yes or No 

 
YES 

In order to meet this requirement Title III funds may be used: 

¶ To purchase supplemental materials/software to support EL learners 

¶ To fund stipends for technology assistants to support adult education 

ESL, literacy, math classes. 

 10.  Other activities consistent with Title III. 

 

Yes or No 

 

NO 
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Plans to Notify and Involve Parents of Limited-English-Proficient Students  

 
Parents of Limited-English-Proficient students must be notified: The outreach efforts include 

holding and sending notice of opportunities for regular meetings for the purpose of formulating and 
responding to recommendations from parents. 

 

Description of how the LEA is meeting or plans to meet this requirement. 
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1.  LEA informs the parent/s of an LEP student of each of the 

following (per Sec. 3302 of NCLB): 

a. the reasons for the identification of their child as LEP 

and in need of placement in a language instruction 

educational program;  

b. the childôs level of English proficiency, how such level 

was assessed, and the status of the studentôs academic 

achievement; 

c. the method of instruction used in the program in 

which their child is or will be, participating, and the 

methods of instruction used in other available, 

programs, including how such programs differ in 

content, instruction goals, and use of English and a 

native language in instruction;  

d. how the program in which their child is, or will be 

participating will meet the educational strengths and 

needs of the child;  

e. how such program will specifically help their child 

learn English, and meet age appropriate academic 

achievement standards for grade promotion and 

graduation; 

f. the specific exit requirements for such program, the 

expected rate of transition from such program into 

classrooms that are not tailored for limited English 

proficient children, and the expected rate of 

graduation from secondary school for such program if 

funds under this title are used for children in 

secondary schools; 

g. in the case of a child with a disability, how such 

program meets the objectives of the individualized 

education program of the child; 

 

Parental involvement in decisions regarding the education of their children is required 

and critical to the student's academic success.  Each parent is notified regarding their 

child's reason for EL identification, level of English proficiency, method of instruction, 

educational strengths and individual needs, progress in learning English and towards 

promotion, objectives of IEP's, and parental right to remove children from a program. All 

descriptions of programs are disseminated in a language comprehensible to the parent 

(written or oral translation) to ensure that parents can be active partners in placement 

decisions of their children. Because students enter with varying levels of English 

proficiency, each English Learner is placed in the instructional program that is the best 

fit for his/her instructional need and includes the provision for at least thirty (30) minutes 

daily of explicit, systematic English Language Development. 

At initial enrollment, and annually thereafter, written recommendations for English 

Learners program placement is made based on CELDT and primary language assessment 

results. The principal and site staff will place the student in the most appropriate 

instructional setting.  The site principal or designee will meet with parent(s)/legal 

guardians to clarify any questions or concerns parents may have regarding testing results 

or program placement recommendations. Notification will include how the identified 

program meets identified student needs, how the program is designed to help their 

student learn English, and specific exit requirements. Student progress and to 

recommend placement for the following school year are doscissed during parent 

conferences.  EL students who are identified as learning disabled students will be 

assigned according to their IEP. 

All parents will be notified with thirty (30) days after the beginning of the school year as 

to their child's assessment results and program placement. If the student enters after the 

beginning of the school year, this notification will occur within two weeks of enrollment. 

The school Principal or designee will meet with parents to respond to questions or 

concerns regarding student placement or assessment results. 

¶ Title III funds may be used to hire bilingual Family Mentor at each school site who 

will be available to parents to ensure full understanding and participation. 

¶ Additional parent meetings to ensure their children are being appropriately placed in 

other school services such as our GATE program. 

If the Bellevue School District or a school site fails to make its AYP, all parents will be 

notified of such failure in writing, in a language they understand no later than 30 days 

after such failure occurs.  
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Description of how the LEA is meeting or plans to meet this requirement. 
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h. Information pertaining to parental rights that 

includes written guidance detailing ï  

i. the right that parents have to have their child 

immediately removed from such program 

upon their request; and 

ii.  the options that parents have to decline to 

enroll their child in such program or to 

choose another program or method of 

instruction, if available;  

iii.  the LEA assists parents in selecting among 

various programs and methods of instruction, 

if more than one program or method is 

offered by the LEA. 

 

Parent conferences are held each year to discuss student progress and to recommend 

placement for the following school year during parent conferences.  EL students who are 

identified as learning disabled students will be assigned according to their IEP. 

 

All parents will be notified with thirty (30) days after the beginning of the school year as 

to their child's assessment results and program placement.  If the student enters after the 

beginning of the school year, this notification will occur within two weeks of enrollment.  

The school Principal or designee will meet with parents to respond to questions or 

concerns regarding student placement or assessment results. 

¶ Title III funds may be used to hire bilingual  Family Mentor at each school site who 

will be available to parents to ensure full understanding 

¶ Additional parent meetings to ensure their children are being appropriately placed in 

other school services such as our GATE program. 

  

LEA Parent Notification Failure to Make Progress 

If the LEA fails to make progress on the annual measurable achievement 

objectives it will inform parents of a child identified for participation in such 

program, or participation in such program, of such failure not later than 30 days 

after such failure occurs. 

 

 

When the district or site fails to make its AYP, all parents are notified of such failure in 

writing in a language they understand no later than 30 days after such failure occurs. 

During ELAC meetings with parents, staff will answer any questions and provide inform 

them about parent option to choose another school within the district.   

¶ Childcare will be provided.   
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Plans to Provide Services for Immigrants 

 

IF the LEA is receiving or planning to receive Title III 

Immigrant funding, complete this table (per Sec. 

3115(e) ). 
Description of how the LEA is meeting or plans to meet this requirement. 

 

A
llo

w
a
b

le
 A

c
ti
v
it
ie

s 

1.     Family literacy, parent outreach, and 

training activitie s designed to assist parents 

to become active participants in the 

education of their children: 

 

 

 

 

 

Yes or No 

 

YES 

If yes, describe: 
Back to School Nights are held to familiarize parents with grade level standards. Each 

school in the district has the opportunity to provide parent workshops, in both English 

and Spanish, on curricular areas and parenting skills. Family math and family literacy 

nights are examples of such programs. ESL classes are available, on site, sponsored by 

Santa Rosa Junior College and parents also have the opportunity to attend on-site 

literacy and GED classes in Spanish. Translators are available to assist teachers in 

meeting with parents during parent conferences to outline for them the progress each 

student is making and how parents can become an active part of their childôs 

education. 

 

 

2.     Support for personnel, including teacher 

aides who have been specifically trained, or 

are being trained, to provide services to 

immigrant children and youth:  

 

 

 

 

Yes or No 

 

NO 

 

 

If yes, describe: 

 

3.     Provision of tutorials, mentoring, and 

academic or career counseling for immigrant 

children and youth; 

 

 

 

 

 

Yes or No 

 

YES 

If yes, describe: 
Students struggling to learn English and met state standards are provided after school 

and evening intervention opportunities. After-school intervention includes assistance 

with math and language arts provided by certificated staff. In addition, CA Servers 

mentors provide students with homework assistance and instruction in language arts. 

The Americorp Mentors not only provide much needed academic assistance, they also 

act a role models for students on a daily basis.   
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4.     Identification and acquisition of curricular 

materials, educational software, and 

technologies to be used in the program 

carried out with funds: 

 

 

 

 

 

 

Yes or No 

 

YES 

If yes, describe: 
The district EL Committee acts as a clearing agent for materials, assessment and 

software review. The committee also discusses implementation strategies and parent 

education opportunities for all EL students including those new our country. The EL 

Committee members report directly to teachers at each site on a monthly basis and 

bring back suggestions from the sites for further discussion and exploration. The 

committee reports to the district steering committee to ensure communication between 

this committee and the district assessment and intervention committees.  

5.    Basic instruction services that are directly 

attributable to the presence in the school 

district involved of immigrant children and 

youth, including the payment of costs of 

providing additional classroom supplies, costs 

of transportation, or such other costs as are 

directly attributable to such additional basic 

instruction services: 

 

 

 

 

 

Yes or No 

 

 

NO 

If yes, describe: 

 

6.     Other instruction services designed to assist 

immigrant children and youth to achieve in 

elementary and secondary schools in the 

USA, such as programs of introduction to 

the educational system and civics education: 

 

Yes or No 

 

NO 

If yes, describe: 
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7.     Activities coordinated with community-based 

organizations, institutions of higher 

education, private sector entities, or other 

entities with expertise in working with 

immigrants, to assist parents of immigrant 

children and youth by offering 

comprehensive community services: 

 

 

 

 

 

 

Yes or No 

 

YES 

If yes, describe: 
The District works in partnership with several community agencies, including 

Community Action Partnerships of Sonoma County (CAP), Santa Rosa Junior 

College, Sonoma State University, the YMCA, the Santa Rosa Parks and Recreation 

Department, and other local businesses through the Junior Achievement Program. 

Each school also has a School Site Council, District Advisory Committee, GATE 

Advisory Committees, English Language Advisory Committees and the District 

English Learner Advisory Committee, along with active PTAôs which raise money to 

support special activities, including homework club, field trips, money for classroom 

use and school-wide projects. Our student councils, life lab, and after-school sports 

programs allow for a wide-range of student participation. 
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Title III Year 4 Action Plan  

 

Standard: B.1.c All English Learners have access to appropriate English Language Development instruction 

Objective (Solution): Full implementation of an ELD program.  ELD instruction will be focused, level specific and based on the 

ELD standards. All EL students will have access to the universal components of the state adopted materials and/or state certified 

supplemental ELD materials to improve English language proficiency. Site administrators will observe leveled ELD instruction and 

document implementation of a 30-minute daily block of ELD instruction. 

 

Specific Actions 
 

 

Person(s) 

Responsible  

 

Timeline 

 

 

Estimated Cost 

 

Funding Source 

1.ELs will receive  appropriate ELD 

instruction:   All students will continue to be 

grouped for ELD by CELDT level. 

Site Principals, teachers, 

resource teachers 

On-going $0.00 No funding required 

 

 

 

 

 

2. ELD instruction -monitoring and 

adjustment: Student groupings for ELD will be 

monitored using the QIA. Data for this 

assessment will be adjusted three times during 

the school year.  Information from district ELD 

formative assessment will be used to adjust 

groupings. 

Site Principal, 

Teachers during PLCôs 

March, 2009 Purchase 

QIA materials. 

March, 2009 ï May, 

2009 pilot the QIA 

materials. 

 

August 2009-June 2010 

Cost of QIA 

assessment materials 

$500 

Title III  

 

 

 

 

 

3. ELD instruction for English Learners K -6: 

Teachers will provide daily ELD instruction 

fully implementing the core ELD/ELA 

intervention program (High Point) for at least 40 

minutes daily. 

Site Principal, ELD 

teachers, Resource 

teachers 

August 2009-June 2010 $0.00 No funding required 

 

4.  Pacing calendars implemented to monitor 

ELD instruction and assessment. Teachers of 

each level of High Point will be provided with 

yearly pacing calendars for ELD.  Assessments 

will be collected to assure adherence to the 

instructional pacing calendar. 

Site Principal, EL 

teachers, Resource 

teachers 

August 2009-June 2010 $0.00 No funding required 
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5. ELD program monitoring:   Continue school 

level instructional tours with the purpose of 

monitoring consistent implementation of focused 

ELD practices, use of instructional time, and use 

of program personnel throughout the school to 

support ELD. Principals and teachers will be 

provided on-going training on the instructional 

tour and observation guide. A protocol or list of  

program components for ELD instruction will be 

created and will include: 

1. Systematic, explicit direct instruction 

followed by guided and independent practice. 

2. Scaffolding techniques and flexible grouping 

3. Use higher-level critical thinking skills to 

deepen the use of Thinking Maps. 

4. Lesson objectives determined by authentic 

benchmark assessments 

5. Checking for understanding throughout the 

lesson 

6. Differentiated to meet the needs of 

newcomers and long-term EL students 

7. Closure and reflection 

Site Principal and 

teachers, SoCAT 

August 2009-June 2010 Teacher release subs 

$100/day for two 

teachers/week 

On-going 

$8000 

 

SoCAT/DAIT 

coaching 8 days  x 3 

consultants 

$15,600 

Title I, Title II , Title III  

Program Improvement 

Funding 

 

 

 

 

6.  ELD teacher monitoring: Monitor and 

provide feedback to four individual classroom 

teachers weekly.  Feedback will focus on the 

consistent implementation of instructional 

practices, the use of instructional time for ELL 

students and will align with the focus of the 

school-wide tour. Principals will receive 

coaching and will report on the implementation 

of the monitoring process to DAIT. 

Principals 

SoCAT/DAIT 

August 2009-June 2010 SoCAT/DAIT 

coaching  

4 days x $650 $2,600 

No funding required 

7.  On-going Professional Development: On-

going training for teachers in the delivery of 

high quality ELD instruction targeted at 

proficiency during PLC meetings, district and 

site collaboration, and district staff development 

days.  

District professional 

development committee, 

Curriculum director, 

SoCAT, Principals 

August 2009 ï June 

2010 

Teacher release time, 

teachers extended day 

@ $38.50 per hour, 

SoCAT $30,000 

Title II, Title III, Title I, 

DAIT  
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Standard: B.1.d All English Learners have access to appropriate Reading/Language Arts instruction. 

Objective (Solution): Assessment data will be used to place students in appropriate ELA and intervention. Teachers will use appropriate strategies to 

assure access to core curriculum. All EL learners will have access to standards-based, state adopted curricular materials with appropriate scaffolds 

targeted to support the studentsô English language proficiency level and academic skills.  

 

Specific Actions 
,  

 

Person(s) 

Responsible  

 

Timeline 

 

 

Estimated Cost 

 

Funding Source 

1. Identify long-term EL students in need of 

intervention. Students who are consistently 

under-performing in language arts, although they 

are receiving classroom instruction with 

appropriate supplemental (Universal Access) 

materials will be identified for intervention 

during and after the school day.  Sites will 

conduct data reviews and develop specific plans 

to target instruction for long term EL students at 

the intermediate level. 

Site Principal, Teachers, 

EL teachers 

August 2009-June 2010 $38.50 per hour for 

after school teacher 

stipends 

Title II , ELAP 

 

 

2. Identification of EL A essential standards: 

Essential standards for ELA will be identified 

and aligned to Houghton-Mifflin Program by 

June 2009 

District Curriculum 

Director with SoCat 

support 

January2009-June 2009 Teachers release days 

ï 2per grade level 

@$200 per teacher, 

SoCat support @$650 

per day 

Title III, , DAIT, Title I 

 

 

 

 

3. Student outcomes: Develop a process and 

practice to ensure that all students understand the 

learning outcomes for each day.  This daily 

posting, discussion, and monitoring will occur in 

ELA, mathematics, and EL  

Literacy and math 

coaches, professional 

development  committee, 

curriculum director with 

support from SoCAT 

February 2009-June 

2009 

SoCAT 

$1,300 

Title III,  DAIT, Title I,  

Title II 

 

 

 

 

 

4. Best Practices Support: Beginning in March 

2009 through June 2010, DAIT will provide 

coaching for teachers and principals for 

exemplary lessons, model ñbest practices for 

ELL students,ò and provide follow-up 

observations in all district classrooms. 

District Curriculum 

Director with  

SoCAT support 

OST teacher leader and 

facilitators 

March 2009- June 2010 SoCAT Coaches 

@$650 per day 

Release time for 

teachers 

 

SB 472, Title II, Title III, 

Title I, EIA-LEP, DAIT, 

Mentor teachers 

OST grant 
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5. Monitoring: Principals will monitor and 

verify the implementation of focused ELA 

instructional practices : 

1. Explicit direct instruction followed by guided 

and independent practice 

2. Scaffolding techniques 

3. Flexible grouping 

4. Incorporation of higher-level critical thinking 

skills 

5. Attention to different learning styles 

 

 

Principals, SoCAT March 2009 ï June 

2010 

$0.00 No funding required 
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Standard: F.1.c LEA provides data systems and support to improve instruction for ELs. 

Objective (Solution): Continue to provide a data management system that allows district and school staff to collect, report, 

analyze and interpret data regarding English Learners academic progress and achievement. The LEA provides training and 

support to staff in using these data to improve instruction for English Learners. 

 

 

Specific Actions 
 

 

Person(s) 

Responsible  

 

Timeline 

 

 

Estimated Cost 

 

Funding Source 

1.PLC process to assure on-going needs 

of EL students: The PLC process and 

formative/summative data review will be 

revised and a monitoring system 

established to ensure targeted instruction in 

meeting the on-going needs of ELL 

students with a monthly study and 

measurable goal for stalled ELs. 

District Steering 

Committee and 

Professional 

Development 

committees, District 

Curriculum Director 

with SoCAT support 

February 2009- August 

2009 

Teachers extended day for 

committee work 

$38.50 per hour 

Title III, DAIT, Title I  

 

2.  District Team Instructional Tours 

provide feedback: Instructional tours will 

provide district-wide feedback on 

implementation of select district initiatives 

including the targeting of essential 

standards, implementation of best 

instructional practice, and use of 

assessment to guide instruction in order to 

improve achievement of El students. 

 

 

Superintendent, Site 

Principals, Director 

of Curriculum, 

SoCAT team 

March 2009-June 2010 SoCat Team DAIT  

 

3. Analyzing Data:  

Teachers will analyze data from multiple 

assessments that will guide instruction 

specific to achievement gaps and by 

proficiency during PLC meetings. 

Teachers, Principals, 

SoCAT, District 

Staff 

Beginning of year, at the 

end of each trimester 

$0.00 No funding required 

4.Assessment: Teachers will follow the 

district assessment calendar, which 

includes the QIA for monitoring English 

acquisition. 

Calendar developed 

by professional 

development 

committee, 

Teachers, SoCAT, 

Principals 

Calendar by May 2009, 

Assessments ongoing and 

QIA each trimester. 

$0.00 No funding required. 
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Performance Goal 3:  By 2005-06, all students will be taught by highly qualified teachers. 
 

 

 

Summary of Needs and Strengths for Professional Development 

Based on a needs assessment of teacher data for your district, include a narrative that describes 

areas of needed professional development and areas where adequate professional development 

opportunities exist. 

 

[Description of activities under Title II, Part A, Subpart 1, Grants to LEA]  

 

STRENGTHS NEEDS 

All of the teachers in the Bellevue District are 

highly qualified. The district has several applicants 

for each new teaching position. Teachers hired by 

the district have clear, teaching credentials in the 

areas in which they are assigned to teach or have 

preliminary credentials and are working on their 

full, clear credential.  

 

Most of the teachers at each site have a 

CLAD/BCLAD or ELD/SDAIE. Out of our 102 

teachers 101 are qualified to provide instruction to 

EL Learners. One teacher has completed all classes 

and is in the process of completing the state test.  

 

The goal of the Bellevue District is to have only 

highly qualified, fully credentialed teachers. 

 

The Bellevue District, like all districts in Del Norte, 

Humboldt, Mendocino, Lake and Sonoma 

Counties, are members of the North Coast 

Beginning Teacher Program Consortium. Our 

district currently has 15 teachers participating in the 

BTSP program. New teachers hired by the district 

will also participate in the program.  

 

BTSP/Induction Program 

BTSP/Induction teachers are defined as ñhighly 

qualifiedò as they have a Preliminary credential. 

The program supports the successful completion of 

a CCTC approved Induction Program required to 

obtain a Professional Clear Credential. The 

program provides: 

¶ Support through the training of 

experienced teachers as Support Providers 

¶ Support for the implementation formative 

assessment promoting the Plan Teach 

Reflect Apply cycle to examine and 

improve classroom practice. 

¶ Professional development in content and 

pedagogical practice in the areas of 

There is not enough time for staff development 

activities including time for grade level and across 

grade level articulation between regular education 

teachers and teachers of special needs students. 

 

Student achievement data indicate the need for teacher 

training in math problem solving, measurement and 

reading comprehension. School and district professional 

development will focus on teaching students to meet or 

exceed grade-level standards in these areas. 

 

Teachers need to continue their training in the use of 

our new math text, EnVisions, and the implementation 

of identified essential standards in both mathematics 

and language arts. 

 

Teachers need continued training in differentiated 

instructions, intervention strategies and strategies to 

teach comprehension. 

 

Teachers have requested training in our new Science 

and Social Studies Programs. 

 

Principals need to continue to participate in AB 470 

training in language arts and math as new programs are 

adopted. 

 

Teachers have requested further training in ELD and 

differentiated instructional strategies, model lessons 

based on ñbest practicesò and the identification of 

additional ñbest practicesò. 
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technology, special education, and 

English Language Learners. 

¶ Career advisement and individual 

tracking as these teachers move across the 

Learning to Teach Continuum to obtain a 

Professional Clear Credential. 

 

Other Professional Development Provided by the 

NCBTP 

Test Preparation/professional development activities 

assist fully credentialed elementary school teachers to 

become highly qualified through passing a rigorous 

State test of subject knowledge and teaching skills in 

reading, writing, mathematics, and other areas of the 

basic school curriculum (e.g. California Subject 

Examinations for Teachers (CSET) 

 

CLAD and SDAIE Training: The District will 

continue to encourage the few teachers not yet CLAD 

or SDAIE trained to become trained and certified 

through the District/County/State or University 

programs. The district pays for the training and will 

continue to do so. In addition, the units teachers receive 

will count toward salary schedule advancement.  

 

In addition, the district provides summer training for 

new teachers in the district. The training is conducted 

by district mentor teachers and focus on district-wide 

instructional strategies including Write from the 

Beginning, Thinking Maps, and ELLA engagement and 

vocabulary development strategies. 
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Performance Goal 3:  By 2005-06, all students will be taught by highly qualified teachers.  

 

Planned Improvements for Professional Development (Title II) 
The district has made a major investment in identifying and providing professional development in the implementation of several instructional practices across 

the district. All teachers have been trained in ELLA, Organizing Student Thinking (Thinking Maps), and Write From the Beginning. All teachers will complete 

SB 472 focused on the new district math adoption by May, 2009. All teachers in the district meet MCLB requirements as Highly Qualified Teachers.  

Please provide a description of: 
Persons Involved/ 

Timeline 

Related 

Expenditures 
Estimated Cost Funding Source 

1.How the professional development activities are aligned with the Stateôs 

challenging academic content standards and student academic 

achievement standards, State assessments, and the curricula and 

programs tied to the standards: 

According to the DAIT report the district has made substantial progress in the 

identification of essential standards and the district wide implementation of 

effective instructional strategies that support student achievement of the 

essential knowledge and skills as described in these standards. The indentified 

instructional strategies are being implemented in the classrooms, however, 

there is an inconsistent level of implementation across the district. Consistent 

monitoring and data collection of the use of the key strategies in the classroom 

should be data driven and lead to refining instructional practices in all 

classrooms throughout the district.   

 

New Teachers:  Our district is a member of the North Coast Beginning 

Teacher Program (NCBTP) consortium. With the ongoing guidance of a highly 

trained Support Provider, new teachers continually improve their skills through 

evidenced-based formative assessment activities.  The consortium professional 

development activities align with 

¶ Californiaôs Learning to Teach Continuum and the K-12 challenging 

academic content standards and student academic achievement standards; 

¶ the California Standards for the Teaching Profession; 

¶ CCTC approved subject matter preparation including Californiaôs CSET 

exams. 

¶ content and pedagogy of the Standards of Quality and Effectiveness for 

Teacher Induction Programs (BTSA); 

¶ a standards-based, systematic approach to teaching, including a focus on 

assessment, the link between instruction and student performance and the 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

NCBTP District 

Coordinator Principals/ 

Experienced teachers 

serving as Support 

Providers/ ongoing 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Registration for 

beginning 

teachers /support 

provider, stipend 

for support 

providers on-

going 

. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$1,400 per support 

provider (number 

varies each year) 

Registration $50 

per teacher 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Beginning Teacher 

Support Program 

and PAR 
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use of state-adopted materials;  

¶ and the standards of high quality professional development. 

 

Veteran Teachers:  
The NCBTP assists fully credentialed elementary school teachers  

¶ to become highly qualified through passing a rigorous State test of 

subject knowledge and teaching skills in reading, writing, mathematics, 

and/or other areas of the school curriculum [e.g. California Subject 

Examinations for Teachers (CSET)] 

¶ by training Support Providers in demonstration/ feedback/ coaching 

based on the California Standards for the Teaching Profession. 

¶ by providing professional development on the use student assessment 

data to determine student learning outcomes and to analyze their 

strategies in order to differentiate instruction.   

¶ by providing professional development in analyzing student work to 

investigate the link between instructional planning, instructional 

strategies, and student outcomes. 

 

Ongoing High Quality Professional Development for all teachers 
¶ The districtôs Professional Development Committee will create a 

year-long calendar of professional development and coaching support 

opportunities specific ñbest instructional practicesò. These 

professional learning opportunities will include the use of PLC 

meetings, teacher facilitators and SoCAT working in concert to 

present, analyze and refine model lessons to ensure district-wide 

implementation. 

¶ One ñbest practiceò instructional strategy will be highlighted in the bi-

monthly Spotlight on Success district newsletter.  

¶ Support will be provided to teachers through the use of model lessons 

that include efficient and effective use of best practice through SB 

472. 

¶ The district will provide teachers with feedback on implementation of 

select district initiatives including the targeting of essential standards,      

             implementation of ñbest instructional practicesò and the use of  

             assessments to guide instruction. 

¶ Develop and implement a process and practice in place to ensure that 

all students understand the learning outcomes/essential 

standards for each day. This daily posting, discussion, and 

 

 

 

 

NCBTP staff/ ongoing 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Professional 

Development Committee 

and SoCAT 

 

 

 

 

Curriculum Director, 

coaches and SoCAT 

 

SCOE Math Consultants 

and SB 472 trainers 

 

SoCAT, Principals, 

District Staff 

 

 

SoCAT, All teachers, 

on-going during early 

release Wednesday s 

 

 

 

 

 

No additional 

cost 

 

 

 

 

 

 

 

 

 

 

 

 

 

Stipends for 

teachers 

 

 

 

 

 

No additional 

cost 

 

SCOE Math  
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follow-up  

No additional 

cost 
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monitoring will occur in reading/language arts, math and 

English language development. 
¶ Teachers will be provide exemplary lessons, model ñbest practicesò 

and provide follow-up observations in all district classrooms that 

include essential standards/learning posted in classroom, classroom 

discussions and the monitoring of student understanding of the 

essential standards.  

¶ Teachers will be provided opportunities to become thoroughly 

familiar with their grade-level student content standards and with 

multiple strategies for teaching them. 

¶ Grade level teams will examine student work for evidence of 

standards mastery and will share effective strategies to address 

learning needs of struggling students. 

¶ Teachers will provide on-going training on district adopted strategies 

including Write from the Beginning, ELLA engagement strategies 

and vocabulary development, and Thinking Maps (Organizing 

Student Thinking). 

¶ The professional development program will be evaluated annually for 

its impact on student achievement as measured by the California 

Standards Test. 

¶ Teachers will learn how to apply content knowledge in the classroom 

through approaches such as Lesson Study. 

Ongoing High Quality Professional Development for Principals 

¶ The district will conduct yearly professional needs assessment of 

principals in relation to criteria based on student achievement data, 

formative and summative evaluations of teachers and the California 

Professional Standards for Educational Leaders. 

¶ Professional development activities will be designed and selected 

based on principalsô strengths and needs in relation to student 

achievement results. 

¶ Coaching opportunities will be provided for new principals and any 

principal requesting additional coaching services. 

¶ Principals will be provided opportunities to become thoroughly 

familiar with grade-level student content standards and with multiple 

strategies for teaching them (ex. Instructional tours) 

¶ Principals will actively participate in PLCôs where teachers will 
examine student work and will share effective strategies. 

 

 

Coaches on-going 

 

 

 

 

All teachers, on-going 

during early release 

Wednesday s, District 

Staff and SoCAT 

Teachers on-going on 

Wednesday s 

 

SoCAT, Curriculum 

Director, Facilitators on-

going 

 

Principals, Teachers,  

SoCAT Fall of each year 

SCOE Consultants, 

Curriculum Director, 

Facilitators on-going 

 

 

Superintendent Fall of 

each year 

 

 

Superintendent, SoCAT 

On-going 

 

SoCAT on-going 

 

SoCAT, District Admin. 

On-going 

 

Principals on-going 

during  early release 

Wednesdays 

 

 

SoCAT/DAIT  

 

 

 

 

No additional 

cost 

 

 

No additional 

cost 

 

SoCAT EL 

consultant, 

Stipends for 

facilitators 

 

No additional 

cost 

SCOE Math 

consultants, 

release time for 

teachers 

No additional 

cost 

 

 

No additional 

cost 

 

Coaching costs 

 

SoCAT  

 

 

No additional 

cost 

 

 

 

$650 per day # of 

days TBD 
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$100 per day for 

subs 
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2.  How the activities will be based on a review of scientifically based 

research and an explanation of why the activities are expected to 

improve student academic achievement:  

¶ The activities of the NCBTP consortium support opportunities for all 

students to learn through advancing scientifically based research on 

teacher quality.  Individual differences in teachersô practices are 

significantly influenced by experience and content knowledge 

(Whitehurst, 2002).  Subject matter knowledge is foundational to the 

Learning to Teach System.  Teachers must make decisions and then 

reflect on those decisions to advance from novice to accomplished 

professional (Brubacher, Case, & Reagan, 1994). 

¶ New teacher professional development provides specific, curriculum-

focused and reform-centered professional development integral to 

effective instruction.  The application of this new knowledge to 

classroom practice is accomplished through the collegial support of a 

veteran teacher (called Support Provider) and guided through a 

structured formative assessment process. 

¶ Addressing student learning outcomes, all program activities are 

rooted in scientifically based research on the key content and process 

components of high quality professional development situated in 

professional action to improve classroom instructional experiences 

(Darling-Hammond, 1998 & Guskey, 2000). 

¶ The professional development program will meet the California 

Standards for Professional Development, which are based on NCLBôs 
definition of high quality professional development. 

¶ Teachers will have the opportunity meet in PLCôS to learn how to 

apply Marzanoôs research-based Classroom Instruction That Works 

and/or Marzanoôs What Works in Schools. 

¶ Teachers will be trained in demonstration/feedback/coaching based 

on the California Standards for the Teaching Profession. 

¶ Teachers may engage in Lesson Study, read research, and work with 

math researchers. 

 

 

Principals: The district administrators will access the Sonoma County Office 

of Education School Leadership Center for information regarding successful 

research based practices and the principalôs role in facilitating new learning. 
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SCOE, Principals on-

going 
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Please provide a description of: 
Persons Involved/ 

Timeline 

Related 

Expenditures 
Estimated Cost Funding Source 

3.How the activities will have a substantial, measurable, and positive 

impact on student academic achievement and how the activities will be 

used as a part of a broader strategy to eliminate the achievement gap that 

separates low-income and minority students from other students. 

¶ All beginning teachers and Support Providers receive training 

opportunities to learn intervention strategies and to provide 

differentiated instruction to students who are identified as Below 

Basic and Far Below Basic on state assessments. 

¶ Induction program standards require teachers to analyze student work 

and investigate the link between instructional planning, instructional 

strategies, and student outcomes.  

 

Ongoing HQPD for All Teachers: 

¶ The district administers summative assessments to measure the 

impact of the professional development program on specific under-

performing student populations, i.e., how activities and resources 

apply to the special needs of these groups.  

¶ All teachers will be offered opportunities to learn intervention 

strategies and to provide differentiated instruction to students who are 

identified as Below Basic and Far Below Basic on state assessments. 

Interventions will include the following: Project SCHOLARS, Cool 

School, Cool Families, Cool Kids, summer school. 

 

 

 

 

 

NCBTP staff on-going 

 

 

 

NCBTP staff on-going 

 

 

 

 

Teachers, Principals, 

SoCAT, District Staff, 

on-going 

 

SoCAT, District Staff, 

Professional 

Development , 

Committee CA Serves 

 on-going 
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Cost of testing 

materials 
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and 

supplemental 

interventions 
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Training Costs 

TBD  Intervention 

Costs = $350,000 
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¶ District teachers will review language arts and math intervention 

programs. Materials will be purchased as money becomes available. 

¶ Teachers will participate in the initial 40 hours SB 472 in math during 

2008-2009 . 

¶ Opportunities will be provided to teachers to complete the 80 hour SB 

472 training by December, 2009, including problem solving 

strategies. 

¶ Teachers will participate in language arts SB 472 training when 

money becomes available. 

¶ Teachers will receive on-going training in Write from the Beginning, 

Thinking Maps, and ELLA engagement strategies and vocabulary 

development, as well as comprehension strategies. 

¶ Teachers will receive training in ELD/SDAIE strategies including the 

use of forms and functions charts.  

 

Principals: 

Each site principal will review all student achievement data with the staff and 

all stakeholders. The principal and stakeholders will then develop measurable 

goals and benchmark assessments to measure student achievement throughout 

the year. Focus will be given to students scoring basic, below basic and far 

below basic on the CST.  These students will be placed in appropriate 

intervention s. 

 

Ensure that Superintendent and Board are provided trimester updates on 

current status of the districtôs LEA and School SPSA Plans implementation.    

Ä Establish a calendar and template for all principals to use in 

reporting Program Improvement progress each trimester. SoCAT 

team members will provide coaching and support for principals. 

 

Update the district and school mission, vision, goals consistent with the 

Program Improvement and DAIT work.  

 

Greater consistency in district leadership will promote full implementation of 

Program Improvement recommendations. 

 

 

District Staff, SCOE 

math consultants TBD 

SB472 trainers Feb 

2009-May 2009 

SCOE math consultants 

May ï Dec 2009 

 

Teachers and Trainers  

 

Teachers facilitators, 

Student Services 

Coordinator on-going 

SoCAT, District Staff, 

on-going 

 

 

 

Principals, Teachers 

once per trimester 

 

 

 

 

 

Principals, SoCAT once 

per trimester 

 

 

 

District Leadership 

Team, SoCAT Spring 

2009 

Superintendent on-going 

beginning 2008 ï 2009 

schoolyear 

 

 

 

   

Release time for 

teachers 

Registration fee 

 

Consultant costs, 

Teacher stipends 

 

TBD 

 

Release time for 

teachers or 

stipends for 

afterschool 

trainings 

 

 

 

No additional 

cost 

 

 

 

 

 

No additional 

cost 

 

 

 

Release time for 

teachers 

 

No additional 

cost 

 

$100 per day for 

subs 

$750 per teacher 

 

$650 per hour, 

$38.50 per hour 

TBD 

 

$100 per day subs 

$38.50 per hour for 

after-school 

training 
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teachers =$800 
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SB 427 funding 
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